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Developing Language Assessment Literacy of Teachers: needs, effective 

factors, and constraints 

Abstract:  

In recent years, developing language assessment literacy (LAL) has become crucial fo

r teachers in enhancing their teaching practices and improving students’ learning outc

omes. Empirical research reported that there was a training need for formal educatio

n and professional development programs in assessment (Berry et al., 2017; Vogt & T

sagari, 2014). Therefore, this paper reports a systematic review of teachers’ language 

assessment literacy development: training needs, training effective factors, and langu

age assessment practice constraints. The purpose of the review is to provide an upda

ted overview of the empirical research on language assessment development. I utilize

d systematic review for social studies using the following steps: forming research que

stions, choosing the appropriate search terms and strategy, starting the literature sea

rch, developing inclusion criteria, determining relevant studies, and extracting data (P

etticrew & Roberts, 2006). The search was limited to the 12 years’ publications becau

se there was an increase attention on developing teacher’s language assessment liter

acy in these years. The selected studies were analyzed using the content analysis app

roach. The results suggested that teachers needed in-service training in different LAL 

content areas that varied according to the educational context needs in their countrie

s. The results also revealed that teachers' experience and self-reflection needed to be 

considered in development programs and teachers should be involved in collaborative 

learning communities. The collaborative learning communities provided the needed p

rofessional support and give the chance for teachers to share their experience. Furthe

rmore, the reality and constraints needed to be recognized as they influenced teacher

s' assessment practices. Finally, research implications and future research directions o

n teachers’ language assessment literacy are discussed. 

Keywords: assessment, assessment literacy, assessment practice, assessment 

training needs, language assessment literacy, teacher’s training, and professional 

development.  
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Introduction: 

Language assessment literacy (LAL) refers to the knowledge, skills, and principles 

required for language teachers to develop quality assessments (Giraldo, 2021). There 

has been a growing trend for research to focus on the development of teachers’ LAL 

(Arias et al., 2012; Baker & Riches,2017; Giraldo & Murcia, 2018; González, 2021; Levi 

& Inbar-Lourie, 2019; Nier et al., 2009; Saputra et al., 2020). The importance of 

language assessment literacy (LAL) for language teachers has been widely recognized 

in empirical studies (Firoozi et al., 2019; Lan & Fan, 2019; Ölmezer-Öztürk & Aydın, 

2019; Tsagari & Vogt, 2017; Vogt et al., 2020). In recent years, there has been an 

increasing interest in developing teachers' LAL through formal education programs and 

professional development activities (Djoub, 2017; Giraldo, 2021; Zulaiha & Mulyono, 

2020). However, developing teachers’ LAL may face challenges. Teachers' LAL 

development requires a comprehensive understanding of the training needs, training 

effective factors, and language assessment practice constraints. Therefore, this 

literature review aims to provide an updated overview of empirical research on 

teachers' LAL development shedding light on identifying the training needs, effective 

training strategies, and constraints that impact language teachers' development of 

LAL. In the present study, a systematic review of the current literature on developing 

LAL is presented focusing on the research published from 2010 to 2022. The research 

questions guiding the study were:  

1. What are the training needs for LAL development among language 

teachers?  

2. What factors influence LAL development?  

3. What are the constraints that impact language teachers' assessment 

practices? 

 

Method: 

The present study utilized a systematic review approach to investigate the existing 

literature on teachers' LAL development. Following the work of Petticrew and Roberts 

(2006), the study used the following steps: 1) Forming research question to determine 

which aspects of developing LAL this study limited attention to. 2) Choosing 
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appropriate search terms and strategy: The search terms were identified based on the 

research questions and included "language assessment literacy", "teacher training", " 

teachers’ language assessment literacy development", and "language assessment 

practices" as well as Boolean operators to combine these terms. The search strategy 

included searching in the following databases: Scopus, Web of Science, and Google 

Scholar, which are a comprehensive multidisciplinary database. 3) Starting the 

literature search: To identify relevant studies, the literature search was conducted 

using the identified search terms in the three databases, 4)Developing inclusion 

criteria: The inclusion criteria were studies that: (a) focused on language assessment 

literacy development of teachers, (b) published between 2011 and 2023, and written 

in English, (c) reported empirical research, and (d) provided insights into the training 

needs of in-service teachers, effective factors, and constraints of language assessment 

literacy development. 5) Determining relevant studies: The relevant studies were 

determined by analyzing the titles and abstracts of the retrieved articles, and selecting 

those that met the inclusion criteria. 6) Extracting data from the chosen studies based 

on predefined categories. The selected studies were analyzed using the content 

analysis approach to answer the research questions, and the extracted data were 

organized into the three major themes identified in the study. Figure 1 describes the 

systematic review process. 
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Figure 1: A Flowchart of Study Selection 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adapted from Page et al. (2021). 

Results: 

The result of the systematic review was divided into three categories: (1) teachers’ 

language assessment literacy training needs, (2) factors influencing language 

assessment literacy development, and (3) language teachers’ assessment constraints. 

Teachers’ Language Assessment Literacy Training Needs 

The literature reveals that teachers require training in many areas to develop their 

LAL. Different types of training are needed to develop specific areas of LAL, depending 

on the context, cultural background, and prior education of teachers. Furthermore, 

academic and professional training programs should be designed and provided to teach 
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edify and reinforce the design, development, and validation of assessment tools, the 

administration of assessment tests, the scoring of results, and the interpretation of 

test results to meet specific learning objectives. 

The theoretical body recommended certain areas and topics for LAL education and 

development, but empirical works in language assessment offered suggestions and 

recommendations for particular content that teachers might need for their LAL 

professional development. These works noted some elements that might influence 

teachers’ LAL development. There was consensus in the literature bodies that teachers 

required further training in assessment practice rather than theories (Berry et al., 

2019; Jeong, 2013; Giraldo & Murcia, 2018; Ölmezer-Öztürk & Aydın, 2018; Yan et al., 

2018). Kremmel and Harding (2020) investigated the LAL needs profiles for different 

stakeholder groups. They developed a survey to provide a comprehensive perception 

of stakeholders LAL developmental components they needed. Different stakeholders 

from different countries around the world were recruited using an online electronic 

system. The findings revealed that teachers showed a balanced need to know about 

the suggested components, including developing and administering language 

assessments, assessment principles, washback and preparation, personal beliefs and 

attitudes, etc. They also rated assessment in language pedagogy, washback and 

preparation, language theory (language structure, use and development), and 

assessment principles (validity, reliability, etc.) and interpretation as more important 

for them than all other components of LAL. As for personal beliefs and attitudes and 

scoring and rating, teachers thought they were moderately important to know about 

these components. It can be concluded that teachers need to master LAL that they 

use in their every-day teaching and assessment activities rather than theoretical 

knowledge. The importance of teachers’ assessment literacy in practice was also 

emphasized in the empirical research results of Berry, Sheehan and Munro (2019) and 

Xu (2019). 

Many studies pointed out what EFL teachers would like to learn as they expressed their 

needs and desires to have more training and development in specific areas related to 

language assessment literacy. Vogt and Tsagari (2014) reported teachers needed 

training in assessing receptive skills, productive skills, and micro linguistic aspects of 

https://journals.ust.edu/index.php/JSS


 
 

 
133

  
https://doi.org/10.20428/jss.v29i3.2165 
 

Sabah Al-Akbari  

Volume 29, Issue (3), September 2023 

 

language. A study by Bahtiar and Purnawarman (2020) indicated that EFL teacher 

expressed their desire to have training in developing valid and reliable assessment 

items. In a different study, Benzehaf (2017) stated grade giving, differentiation of 

instruction based on assessment outcomes, test design, feedback, and general 

formative assessment procedures should all be covered in teachers' professional 

development programs. He added that educational policy-makers and teacher 

educators should make long-term investments in teacher professional development for 

effective teaching and assessment. Hence, it was their duty to train teachers for their 

work and educate them about the assessment alignment with curriculum and 

instruction in practice. 

Djoub (2017) suggested training content to support teachers in developing EFL 

teachers’ LAL by introducing them to the main principles of EFL/ESL assessment, 

equipping them with the important language assessment methods, and encouraging 

them to self-evaluate their assessment practices with the necessary support. Tsagari 

and Vogt (2017) recommended that teachers' experience and procedures and the 

results of assessment needs analysis studies needed to be considered in development 

programs, and the reality and constraints needed to be recognized as they influenced 

teachers' assessment practices.  

Ölmezer-Öztürk and Aydın (2018) sought to investigate Turkish EFL teachers' 

perceptions of their knowledge about language assessment and to identify these 

teachers needs in this domain. The findings showed that the teachers preferred 

practical training that focused on how to assess each skill separately. They also 

mentioned some of the factors that negatively influence in-service education, including 

inadequate professional development programs, demotivated teachers, and lack of 

language assessment sources. They recommended combining theories and practice to 

make training more meaningful and to encourage and support EFL teachers to 

participate in conferences and professional development programs on LAL. 

Designing an effective LAL training program requires an understanding of teachers’ 

LAL needs to develop their assessment practice. The literature reveals that teachers 

require different types of training to develop specific areas of LAL, depending on the 

context, cultural background, and prior education of teachers. Studies suggested that 
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teachers needed in-service training in different LAL content areas that varied according 

to the educational context needs in their countries. For example, in China, teachers 

need training in developing effective scoring criteria and using assessment results for 

decision-making (Cui et al., 2022). In Mexico, need training in using of technology in 

assessment, unfamiliar non-traditional assessment activities, and program-level 

decision-making (Bustamante, 2022). In Saudi Arabia, teachers reported their needs 

for further training in developing better online assessment methods, (Latif & Alhamad, 

2023).  

 

Factors Influencing Language Assessment Literacy Development 

The literature highlights that teachers' experience (Berry et al., 2019; Işık,2021; Liu & 

Li, 2020; Puspawati 2019; Vogt & Tsagari, 2014; Xu, 2019; Yan et al., 2021), self-

reflection (Babaii & Asadnia, 2019; Berry et al., 2019) should be considered in the 

development of LAL programs. Additionally, a collaborative learning community 

provides necessary professional support and the opportunity for teachers to share their 

experiences (Saputra et al., 2020; Xu, 2019; Yamtim & Wongwanich, 2014). 

Experience can mediate the development of assessment literacy (Xu & Brown, 2016; 

Yan et al., 2021). Berry et al. (2019) stated that there was evidence that teachers 

developed their assessment practices while involving in various teaching and learning 

experiences, including experiences as a student and a teacher. Xu (2019) in her 

research about teachers’ LAL perceptions, argued that teachers' own experience with 

assessment as students contributed to forming their perception towards assessment. 

Such perception may build an obstacle to one's assessment literacy development, 

mainly if they had negative assessment experiences within one's schooling experience. 

She also proved that experiences shaped the assessment beliefs of these teachers 

rather than the assessment theories or policy they had learned. This result proved that 

teaching experience also influenced teachers’ LAL.  

Self-reflection needs to be incorporated into development programs as it helps 

teachers to refine their assessment practices and develop more effective assessment 

tools (Saputra et al., 2020). Teachers needed to have the opportunity to practice their 

assessment agency in the classrooms (Xu, 2019). Berry et al. (2019) suggested that 
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LAL training programs should allow teachers to reflect on their previous assessment 

experiences and imagine how they would assess their learners in the future. 

Furthermore, Babaii and Asadnia (2019) showed that teachers’ reflections on research-

based theories and language assessment procedures were harmonious and led their 

reflections on language assessment performance in the future. This study also proved 

that teachers could be autonomously empowered to get their agency as EFL assessors. 

Teachers need to get the chance to reflect on their assessment practice and improve 

it to promote learning (Xu, 2019). Self-reflection is a key factor in LAL development 

(Berry et al., 2019; Muñoz et al., 2012). 

The collaborative learning communities play a critical role in influencing language 

teachers’ development of LAL. Through these communities, teachers can gain 

professional support and share their experiences in assessing students. This, in turn, 

can enhance their knowledge and skills in developing high-quality assessments. 

Teachers developed their LAL by learning from their co-workers (Berry et al., 2019; 

Puspawati, 2019). Xu (2019) pointed out that teachers should be involved in learning 

communities where their assessment practices gain autonomy and professional 

support. In these learning communities, teachers needed to have the chance to share 

and discuss their decisions about assessment with other colleagues and experts in the 

field. Yamtim and Wongwanich (2014) also reported that EFL teachers suggested 

employing cooperative learning and teamwork to improve classroom assessment 

literacy and provide an experienced mentor or coach who could offer the needed 

advice. Collaborative learning communities provided the needed professional support 

and gave teachers the chance to share their experiences (Xu, 2019; Yamtim & 

Wongwanich, 2014). 

 

Language Teachers’ Assessment Constraints 

Assessment constraints may significantly affect a teacher's assessment practice. 

Having the required LAL development did not always mean practicing LAL properly. 

Many barriers prevented EFL teachers from practicing their LAL, including contextual 

constraints, feasibility barriers, lack of training, teachers' willingness for change, 

teachers' belief, students' language proficiency, heavy teaching workloads, and the 
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education system (Muñoz et al. 2012; Van Loi, 2020). Muñoz et al. (2012) mentioned 

constraints such as class size, time constraints, standardized tests, job overload, 

experience, and a lack of training. Additionally, literature shows that there is a 

contradiction between teachers' LAL beliefs and their assessment practices (Muñoz et 

al., 2012, Xu, 2019). the language teachers' assessment competence influences by 

their perceptions of assessment (Xu, 2019). Institutional support is also crucial for the 

development of LAL of teachers. Schools and universities should provide sufficient 

professional development opportunities and allocate resources to support teachers in 

their LAL development (Djoub, 2017; Gan & Lam; 2020 Liu & Li, 2020; Muhammad & 

Bardakci, 2019). Moreover, assessment policies and practices at the institutional, local, 

and national levels should be aligned with the principles of LAL (Islam et al., 2021; Xu, 

2019). 

Teachers’ assessment perceptions and practices could be influenced by the contexts 

where the teaching is taking place. Teachers’ AL is a social practice that gets affected 

by the context where it employs and other surrounded sociocultural factors (Willis et 

al., 2013). The context might be a factor for framing teacher's positive perception and 

practice (Xu,2019); it, however, could form complex barriers for teachers (Xu,2019). 

For example, Moqbel (2019) studied the challenges of using alternative assessment 

AA in Yemeni universities. He highlighted the difficulties of using AA to assess English 

language learners in the Yemeni context, including large classroom, lack of 

administrative support, time for preparation AAs, students' language proficiency, and 

teacher's assessment methods.  Another study conducted by Ismael (2016) was about 

assessment practices and alternative assessments AAs use of in-service Kurdish 

teachers. Ismael reported that the main challenges of using AAs' full potential, 

including the assessment system, time shortage, the large classes, and provision and 

maintenance of classroom technical facilities. In the same vein, Van Loi (2020) 

investigated the perspectives and practices of EFL teachers after incorporating 

alternative assessment into teaching English in Vietnam. The results showed that EFL 

teachers didn't believe in the role of these assessments to develop learners’ language 

proficiency, and they rarely used them due to time, workload pressures and learners’ 

proficiency. The assessment context should also be considered when planning LAL 
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developmental programs because it could help or hinder forming positive teacher's LAL 

perception and practice. Among the challenges faced by language teachers in LAL is 

the insufficient training and professional development opportunities for teachers 

(Djoub, 2017) 

One of the critical constraints is a shortage of time (Ismael, 2016; Moqbel, 2019), 

which includes demands on teachers' classroom instruction and administrative duties. 

This lack of time can affect proper assessment design and result in haphazard 

assessment practices. Additionally, lack of access to appropriate resources and 

inadequate infrastructure, such as test banks, models, and evaluation instruments, can 

limit teachers' assessment practices. This can compromise the quality of the 

assessment tools developed by teachers, leading to poor test validity and reliability. 

Teachers' beliefs and attitudes towards assessment need to be investigated before 

implementing any developmental program. Additionally, teachers' lack of academic 

and professional testing background prevented them from performing assessment 

tasks properly and limited their ability to use assessment to improve teaching (Sultana, 

2019). Teachers also may resist change in their assessment practice. For instance, Kim 

et al. (2020) investigated Korean EFL teachers' perceptions and practices of teacher-

based assessment. The results of their study highlighted discrepancies between how 

EFL teachers perceived assessment and how they practiced it as they were aware of 

the importance of teacher-based assessment, but most of them did not prefer using it 

in their classrooms.  

Finally, language teachers are subject to constraints arising from external agencies, 

including the standard assessment criteria, curriculum objectives, and methodologies 

set by their institutions. The lack of alignment between assessment and curriculum 

objectives was also identified as a constraint. The inconsistent English language 

assessment policy with the goals and objectives of curriculum creates a gap between 

the assessment principles incorporated in the curriculum and the assessment practices 

in the classroom (Islam et al., 2021). These constraints may sometimes prevent 

teachers from developing the ideal assessment practices that align with their students' 

needs. Research suggests that reality and constraints need to be recognized, as they 

influence teachers' assessment practices (Tsagari and Vogt (2017). 
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Discussion : 

The systematic review of empirical research highlights the need for teachers to develop 

language assessment literacy and the factors influencing this development. The 

reviewed studies suggest that different educational contexts require different LAL 

content areas, and teachers need in-service training to develop their LAL (Firoozi et 

al., 2019; Işık, 2021; Vogt et al., 2020; Zulaiha & Mulyono, 2020). The study findings 

also emphasize the importance of collaborative learning, where teachers share their 

experiences and receive professional support (Saputra et al., 2020; Xu, 2019; Yamtim 

& Wongwanich, 2014). However, the challenges and constraints in teachers’ 

assessment practices need recognition, as they impact the assessment process (Vogt 

& Tsagari, 2014). The study's findings provide crucial insights into developing language 

assessment literacy of teachers in different contexts. The training content should 

support teachers in developing EFL teachers’ LAL by introducing them to the ma in 

principles of EFL/ESL assessment, equipping them with the important language 

assessment methods, and encouraging them to self-evaluate their assessment 

practices with the necessary support (Djoub, 2017). Additionally, teachers' experience 

and the results of assessment needs analysis studies needed to be considered in 

development programs (Tsagari and Vogt, 2017). 

The reviewed studies' findings and the systematic review's methodology can inform 

policymakers and researchers about the training needs and methods for developing 

LAL. The studies provide evidence that different cultural and educational contexts 

require tailored needs and training that are contextually relevant (Vogt & Tsagari, 

2014). The systematic review methodology and findings can inform the development 

of training programs that target LAL development in different contexts using an 

evidence-based approach. Additionally, the findings encourage future research on the 

impact of LAL development on student learning outcomes. 

Overall, the reviewed studies underscore the importance of developing language 

assessment literacy of teachers and highlight the factors and constraints impacting LAL 

development. Policymakers, researchers, and educators need to consider the context-

specific needs, collaborative learning, and the challenges and constraints involved in 

assessment practices.  
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Conclusion : 

Developing language assessment literacy of teachers is crucial to ensuring the quality 

of language assessment practices. This literature review highlighted the need for 

language teacher’s LAL development, factors that impact their learning process, and 

constraints that affect their assessment practices. Results showed that in-service 

teacher training should address different areas of LAL. Teachers' experience, self-

reflection, and involvement in collaborative learning communities were the effective 

factors in LAL development. However, limited time, resources, and inadequate 

institutional support can hinder the development of LAL of teachers. These findings 

have implications for developing effective LAL development programs and have 

opened opportunities for further research in this area. Future research should 

investigate the most effective ways to develop LAL of teachers in different teaching 

contexts and investigate the impact of teachers’ LAL development on students’ 

learning. This study is limited to my investigation and review, in addition to the online 

databases I surveyed and the keywords that I used in my search. 

 

https://doi.org/10.20428/jss.v29i3.2165


 

 
 https://journals.ust.edu/index.php/JSS 

 

Sabah Al-Akbari  

Volume 29, Issue (3), September 2023 

 

140

  

References 

Babaii, E., & Asadnia, F. (2019). A long walk to language assessment literacy: EFL 

teachers’ reflection on language assessment research and practice. Reflective 

Practice, 20(6), 745-760.  

Bahtiar, I., & Purnawarman, P. (2020, December). Investigating English teachers’ 

comprehension in Language Assessment Literacy (LAL). In 1st International 

Conference on Information Technology and Education (ICITE 2020) (pp. 303-

310). Atlantis Press.  

Baker, B. A., & Riches, C. (2018). The development of EFL examinations in Haiti: 

Collaboration and language assessment literacy development. Language 

Testing, 35(4), 557-581. 

Berry, V., Sheehan, S., & Munro, S. (2019). What does language assessment literacy 

mean to teachers? ELT Journal, 73(2), 113-123. doi.org/10.1093/elt/ccy055. 

Bouchaib, B. (2016). Exploring teachers’ assessment practices and 

skills. International Journal of Assessment Tools in Education, 4(1), 1-18. 

Bustamante, A. (2022). Language assessment literacy of middle school English 

teachers in mexico. Languages, 7(1), 1-20. 

Cui, T., & Li, C. (2022). What kind of training program would you prefer: An 

empirical study on language assessment literacy of rural teachers. Journal of 

Educational Research and Policies. 4(8) 158 -16.DOI: 

10.53469/jerp.2022.04(09). 158 -161. 

Djoub Z. (2017). Assessment literacy: Beyond teacher practice. In: Al-Mahrooqi 

R., Coombe C., Al-Maamari F., Thakur V. (eds), Revisiting efl assessment: 

Second language learning and teaching. Springer, Cham. 1 ed., 9-27. 

https://doi.org/10.1007/978-3-319-32601-6_2 . 

Firoozi, T., Razavipour, K., & Ahmadi, A. (2019). The language assessment literacy 

needs of Iranian EFL teachers with a focus on reformed assessment 

policies. Language Testing in Asia, 9(1), 1-14. 

https://journals.ust.edu/index.php/JSS
https://doi.org/10.1093/elt/ccy055
https://doi.org/10.1007/978-3-319-32601-6_2


 
 

 
141

  
https://doi.org/10.20428/jss.v29i3.2165 
 

Sabah Al-Akbari  

Volume 29, Issue (3), September 2023 

 

Gan, L., & Lam, R. (2020). Understanding university English instructors’ assessment 

training needs in the Chinese context. Language Testing in Asia, 10(1), 1-18. 

Giraldo, F. (2021). Reflection on initiatives for teachers’ professional development 

through language assessment literacy. Profile: Issues in Teachers' Professional 

Development, 23(1), 197-213.  

Giraldo, F., & Murcia, D. (2018). Language Assessment Literacy for Pre-Service 

Teachers: Course Expectations from Different Stakeholders. GiST Education 

and Learning Research Journal, 16, 56-77.  

González, E. F. (2021). The impact of assessment training on efl writing classroom 

assessment. Voices of Mexican university teachers. Profile: Issues in Teachers' 

Professional Development, 23(1), 107-124. 

Isik, A. (2021). Exploring how ELT teachers perceive and practice English language 

assessment. Journal of Language and Education, 7(1), 109-126. 

https://doi.org/10.17323/jle.2021.10296. 

Islam, M. S., Hasan, M. K., Sultana, S., Karim, A., & Rahman, M. M. (2021). English 

language assessment in Bangladesh today: principles, practices, and 

problems. Language Testing in Asia, 11(1), 1-21. 

Ismael, D. A. I. (2016). The assessment practices of in-service Kurdish Tertiary 

TESOL teachers and their cognitions of alternative assessment (Doctoral 

dissertation, University of Exeter).  

Jeong, H. (2013). Defining assessment literacy: Is it different for language testers 

and non-language testers?. Language Testing, 30(3), 345-362. 

Kim, H. K., Cho, H., Yun, H., & Shin, C. (2020)Revisiting Teacher-based Assessment 

to Enhance EFL Teachers’ Assessment Literacy in South Korea. The Journal 

ofAsiaTEFL, 17(4), 1193-1213. 

Kremmel, B., & Harding, L. (2020). Towards a comprehensive, empirical model of 

language assessment literacy across stakeholder groups: Developing the 

https://doi.org/10.20428/jss.v29i3.2165
https://doi.org/10.17323/jle.2021.10296


 

 
 https://journals.ust.edu/index.php/JSS 

 

Sabah Al-Akbari  

Volume 29, Issue (3), September 2023 

 

142

  

language assessment literacy survey. Language Assessment Quarterly, 17(1), 

100-120.  

Lan, C., & Fan, S. (2019). Developing classroom-based language assessment literacy 

for in-service EFL teachers: The gaps. Studies in Educational Evaluation, 61, 

112-122. 

Latif, M. M. A., & Alhamad, M. M. (2023). Emergency remote teaching of foreign 

languages at Saudi universities: Teachers’ reported challenges, coping 

strategies and training needs. Education and Information Technologies, 1-26. 

Levi, T., & Inbar-Lourie, O. (2019). Assessment literacy or language assessment 

literacy: Learning from the teachers. Language Assessment Quarterly, 17(2), 

168-182. 

Liu, J., & Li, X. (2020). Assessing Young English Learners: Language Assessment 

Literacy of Chinese Primary School English Teachers. International Journal of 

TESOL Studies, 2(4), 36-50. 

Moqbel, M. S. S. (2020). Using Alternative Assessment to Assess Undergraduate EFL 

Students at Yemeni Universities: Challenges from the Perspectives of 

Faculty. ELS Journal on Interdisciplinary Studies in Humanities, 3(3), 440-458.  

Muhammad, N. F. H., & Bardakçı, M. (2019). Iraqi EFL teachers’ assessment literacy: 

Perceptions and practices. Arab World English Journal (AWEJ) Volume, 10. 

Muñoz, A., Palacio, M., & Escobar, L. (2012). Teachers’ beliefs about assessment in 

an EFL context in Colombia. Profile: Issues in Teachers’ Professional 

Development, 14(1), 143-158.  

Nier, V. C., Donovan, A. E., & Malone, M. E. (2013). Promoting assessment literacy 

for language instructors through an online course. In Poster presented at the 

East Coast Organization of Language Testers Conference, Washington, DC.  

Ölmezer-Öztürk, E., & Aydin, B. (2018). Toward measuring language teachers’ 

assessment knowledge: development and validation of Language Assessment 

Knowledge Scale (LAKS). Language Testing in Asia, 8(1), 1-15.  

https://journals.ust.edu/index.php/JSS


 
 

 
143

  
https://doi.org/10.20428/jss.v29i3.2165 
 

Sabah Al-Akbari  

Volume 29, Issue (3), September 2023 

 

Ölmezer-Öztürk, E., & AYDIN, B. (2019). Voices of EFL teachers as assessors: Their 

opinions and needs regarding language assessment. Eğitimde Nitel 

Araştırmalar Dergisi, 7(1), 373-390. 

Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, I., Hoffmann, T. C., Mulrow, C. 

D., ... & Moher, D. (2021). The PRISMA 2020 statement: an updated guideline 

for reporting systematic reviews. International journal of surgery, 88,105906. 

https://doi.org/10.1016/j.ijsu.2021.105906 

Petticrew, M., & Roberts, H. (2006). Systematic reviews in the social sciences: A 

Practical Guide. Blackwell. 

Puspawati, I. (2019, October). Understanding teachers’ knowledge, skills, and 

principles on language assessment: A survey on teachers’ language 

assessment literacy. In Third International Conference on Sustainable 

Innovation 2019–Humanity, Education and Social Sciences (IcoSIHESS 

2019) (pp. 70-75). Atlantis Press.  

Saputra, E., Abdul Hamied, F., & Suherdi, D. (2020). The development of beliefs and 

practices of language assessment literacy: does a professional learning 

community help?. Journal of Education for Teaching, 46(3), 414-416. 

Sultana, N. (2019). Language assessment literacy: An uncharted area for the English 

language teachers in Bangladesh. Language Testing in Asia, 9(1), 1-14.  

Tsagari, D. & Vogt, K. (2017). Assessment literacy of foreign language teachers 

around Europe: Research, challenges and future prospects. Papers in 

Language Testing and Assessment, 6(1), 41-63. 

Van Loi (2020). Vietnamese EFL teachers’ beliefs and practices of alternative 

assessment in teaching English at secondary school. Asian EFL Journal, 24(2), 

31-57.  

Vogt, K., & Tsagari, D. (2014). Assessment literacy of foreign language teachers: 

Findings of a European study. Language Assessment Quarterly, 11(4), 374-

402. doi:10.1080/1543430 3.2014.9 60046. 

https://doi.org/10.20428/jss.v29i3.2165
https://doi.org/10.1016/j.ijsu.2021.105906


 

 
 https://journals.ust.edu/index.php/JSS 

 

Sabah Al-Akbari  

Volume 29, Issue (3), September 2023 

 

144

  

Vogt, K., Tsagari, D., & Spanoudis, G. (2020). What Do Teachers Think They Want? 

A Comparative Study of In-Service Language Teachers’ Beliefs on LAL Training 

Needs. Language Assessment Quarterly, 17(4), 386-409. 

Willis, J., Adie, L., & Klenowski, V. (2013). Conceptualising teachers’ assessment 

literacies in an era of curriculum and assessment reform. The Australian 

Educational Researcher, 40, 241-256. 

Xu, Y. (2019). English language teacher assessment literacy in practice. In X. Gao, 

(Ed.), Second handbook of English language teaching. (pp.517-539). Springer 

International Publishing. 

Xu, Y., & Brown, G. T. (2016). Teacher assessment literacy in practice: A 

reconceptualization. Teaching and Teacher Education, 58, 149-162. 

Yamtim, V., Wongwanich, S. (2013). A study of classroom assessment literacy of 

primary school teachers. Procedia - Social and Behavioral Sciences, 116, 2998 

– 3004. 

Yan, X., & Fan, J. (2021). “Am I qualified to be a language tester?”: Understanding 

the development of language assessment literacy across three stakeholder 

groups. Language Testing, 38(2), 219-246. 

Yan, X., Zhang, C., & Fan, J. J. (2018). “Assessment knowledge is important, but…”: 

How contextual and experiential factors mediate assessment practice and 

training needs of language teachers. System, 74, 158-168. 

Zulaiha, S., & Mulyono, H. (2020). Exploring junior high school EFL teachers’ training 

needs of assessment literacy. Cogent Education, 7(1), 1772943. 

 

 

 

https://journals.ust.edu/index.php/JSS

