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درجة تضمين مفاهيم الذكاء الاصطناعي في مناهج الرياضيات في مرحلة التعليم ا�ساسي ومناهج
إعداد معلمي الرياضيات في الجامعات ا�ردنية

 الكفايات اللازمة لمترجمي لغة ا�شارة من وجهة نظَر طلبة الجامعة الصُم في سلطنة عمان

نحو نموذج لتقييم ضمان الجودة الداخلية في الجامعات العمومية المغربي

مستوى التقبل التكنولوجي لتطبيقات الذكاء الاصطناعي في برامج إعداد المعلمين بالتعليم الجامعي
في محافظة معان

أثر تطبيق معايير الاعتماد ا�كاديمي في جودة التعليم العالي(دراسة ميدانية في الجامعات اليمنية)

دراسة تجريبية لمؤشرات موارد المعلومات على استخدام طلاب البكالوريوس لمجموعات المكتبات
في الجامعات النيجيرية

التنبؤ بالكفاءة الذاتية من خلال مهارات التنظيم الذاتيلدى الطلبة الجامعيين في سلطنة عمان

 تأثير مستحدثات تكنولوجيا التعليم على جودة المشاريع البحثية لدى طلاب الدراسات العليا
دراسة تقييمية من وجهة نظر الطلبة
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 محتويات العدد:

  
 مستوى ا�داء التدريسي لدى أعضاء الهيئة التدريسية بمرحلة الدراسات العليا في ضوء مهارات

التفكير ا�بداعي
محمد عساف

أثر التعليم ا�لكتروني في الرفع من جودة التعليم الجامعي

عبد السلام سالم مسعود البوسيفي

 تصور مقترح لتطوير أداء القيادات ا�كاديمية بالجامعة ا�ردنية في ضوء نموذج جامعة كامبريدج
للقيادة المستدامة

د. صالح عبابنة، د. عبيدة القطنة

 إعداد المعلمين في ضوء اتجاهات الذكاء الاصطناعي - واقع ومعوقات وسبل التطوير من وجهة
نظر معلمي محافظة إربد

ميناء صالح علي العنزي

التشخيص التنظيمي وعلاقته بالاندماج الوظيفي لدى أعضاء هيئة التدريس بجامعة حفر الباطن

علي بن صالح الشايع ، مها المقبل، هدى سلامة الرفاعي

 تقييم الذكاء ا�داري لدى القيادات ا�كاديمية في الجامعات ا�ردنية الخاصة من وجهة نظر أعضاء
هيئة التدريس

د. علي الطراونة

 تطبيق معايير الجودة والاعتماد في الجامعات الليبية الحكومية – الوقائع وا�كراهات وإمكانات
��م��- ����التطوير 

حسين مرجين، احمد عبدالقادر

التكاليف الخفية ل³ستاذ الجامعي في الجزائر

سفيان خلوفي

واقع وتحديات النشر العلمي �ساتذة الجامعات في سلطنة عمان في ضوء تحليل
النشاط المرجعي 

��أحمد الحضرمي، حمد اليحمدي ، نائلة الحضرمي
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The Necessary Competencies for Sign Language Interpreters from the 
Perspective of Deaf University Students in Oman 

 
Shereen Abdel Gawad Ahmed  (1, *)  
Mohamed Khamis Alharbi (2) 

Abstract: 
    The aim of the research. To identify the necessary competencies for sign 

language interpreters from the point of view of deaf university students, in order to 
reach the standards that must be considered for sign interpreters at the university 
level, the research used the descriptive method. where a questionnaire was applied 
on a sample of (40) university students for the academic year 2024-2025 in the 
Sultanate of Oman, and the research found that there are no significant differences. 
Among the sample members attributable to the gender variable. The research 
recommended that academic sign language interpreters in the Sultanate of Oman 
should possess the necessary professional, cognitive and personal competencies. The 
research recommended that academic sign language interpreters should possess the 
necessary professional, cognitive and personal competencies for the university stage, 
and that a training program should be conducted for sign language interpreters 
before the beginning of the academic year to identify the academic requirements 
offered to deaf students, and to encourage sign language interpreters to self-
professional development, and to hold forums, seminars and conferences to 
exchange experiences between sign language interpreters in different countries of 
the Arab world. 

 
Keywords: Competencies –Sign language translators– Deaf university students 
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AN EMPIRICAL STUDY OF INFORMATION RESOURCES INDICES ON 
UNDERGRADUATES UTILIZATION OF LIBRARY COLLECTIONS IN NIGERIA 

UNIVERSITIES 
 

Abstract: 
This study investigated the relationship between information resources indices 

and undergraduate utilization of library collections in Nigeria Universities. Five 
objectives and five hypotheses were formulated. Survey research design was adopted. 
Cluster sampling technique was used in the study and the university used for the study 
was Osun State University and Federal University Otuoke. The total population used 
was 297, 159 registered library users from Osun State University and 138 registered 
library users form the Federal University Otuoke. A fourty items questionnaire 
developed by the researcher. Pearson Product Moment Correlation Co-efficient (PPMC) 
were used to analyse the generated data for the study. The findings of the study 
indicated that there is a significant relationship between information resources indices 
and undergraduates utilization of library collections in the university libraries of Osun 
State University and the Federal University Otuoke. Based on the findings, it was 
recommended among others that library resources should be regularly updated as 
current resources would enhance users utilization of information resources and  
librarians should endeavour to acquire relevant library collections that are highly 
demanded by the users of the university libraries. Sequel to the findings of the study, 
it was concluded that library users can only derive maximum satisfaction from their 
utilization of quality library resources that are relevant to their information searches. 
 
Keywords: information resources indices, undergraduates, utilization, library 
collections, universities, Nigeria. 
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Introduction: 
         In the academic community, libraries are vital not only to continuing education 
and self-development but also to research activities. They are indispensable as they 
serve as the central hub for all teaching, learning, and research activities within a 
university. The fact that academic libraries occupy a paramount place in the life of 
their parent institutions has widely been discussed in much library literature. Libraries 
in universities are established to help in achieving their primary objectives. Ugah 
(2011) is also of the opinion that quality in the content of a library is often treated as 
the quality of service, and the quality of service, which also affects the effectiveness 
of the library, is important for each library to survive. 10 

Utilizing library collections involves making use of these resources. A library user 
or patron is someone who uses library materials for their benefit. Barfi (2017) defined 
a user as “a person who uses one or more of library services at least once a year.” 1 
Administratively, we can divide library users in universities into internal and external 
users. The internal users consist of undergraduates, postgraduates, academic staff, 
research fellows, and other members of the tertiary institutions, while the external 
users are those who are not members of the institution but are also served by the 
libraries under certain specific official arrangements (George, 2010). 2 

Academic libraries are mostly made up of subject readers who concentrate their 
use of library materials on areas of specialty. Students belong to these subgroups of 
the subject’s readers. Subject specialists or academic staff are also included in these 
subgroups, with students constituting a significant portion of the users of academic 
libraries. The functions of any academic library are summarised in the promotion of 
teaching, learning, and research (Magrate 2011). 5 Anything on the contrary renders 
the institution impotent in achieving its mission (McCaghy & Cary, 2012).6 Academic 
libraries are therefore important because they are storehouses of information or 
records of human experience to which students, academic staff, and researchers can 
utilise, thereby quenching their information thirst. By offering instruction in the use of 
library and bibliographical resources, the library participates in the transition of 
knowledge (Ochai, 2011). 8 
The objective of this study is to determine the relationship between information 
resource indices and the undergraduate utilization of library collections in Nigeria. 

Methodology: 
The study employed a descriptive survey design. The population for this study 

comprised 297 undergraduates of the federal university Otuoke and Osun State 
University. Cluster sampling technique was used in selecting undergraduates 
registered as library users from both universities. The entire population of 297 was 
used as the sample size for the study. The instrument for data collection was developed 
into 40 structured items. 
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The researcher retrieved the completed copies of the questionnaire for scoring. 
However, out of the 297 copies of the instrument distributed, only 295 returned 
properly completed, hence there was a 98.5% return rate. Product Moment The 
correlation coefficient was used in testing the hypotheses formulated for the study. 
The correlation coefficient was calculated and tested at the 0.05 level of significance. 
The degree of relationship between the two variables determines the magnitude of the 
correlation coefficient between them, and correlation ranges from +1.00 to -1.00. 

Decision Rule: 
 The calculated r-value was compared with critical R-value to test the stated null-
hypotheses. If the calculated r-value is greater than the critical r-value, the null 
hypothesis is rejected and vice-versa. On the other hand, if the calculated r-value is 
less than or equal to the critical r-value, the null hypothesis accepted. 

Results: 
Table 1 

There is no significant relationship between availability and undergraduates' 
utilization of library collections in Osun State University and Federal University Otuoke 
libraries. 
Pearson product moment correlation analysis of relationship between availability 
and utilization of library collection 
N=295 

Variables   X  X2   Xy  r-cal 
    Y  Y2   Y 
Availability X   2016  4262   25979  

  .817* 
Utilization Y   6375  170062  
*Significant at .05 alpha level, degree of freedom (df) = 293, critical = 139 

Data analysis indicates a greater computed r-value of (.817) as against the critical 
r-value of (.139) at degree of freedom (df) of 293 and .05 level of significant. Therefore 
a significant relationship exist between availability and undergraduates utilization of 
library collections. 
 
Table 2 

There is no significant relationship between currency and undergraduates 
utilization of library collections in Osun State University and Federal University Otuoke 
libraries. 
Pearson product moment correlation analysis of relationship between currency and 
utilization of library collection. 

 



 

 
 

24 
https://journals.ust.edu/index.php/AJQAHE  
 

Luqman Ayanlola Atanda, et al. 
Volume 18 No. (65), 2025  

N = 295 

Variables  X  X2  Xy  r-cal 

   Y  Y2  Y 

Availability (X)            2591  32855  65715 
  .547* 

Utilization (Y)  6375  170062 

*Significant at .05 alpha level, degree of freedom (df) = 293, critical = 139 

 Data analysis shows a greater computed r-value of (.547) as against the critical 
r-value of (.193) at degree of freedom (df) of 293 and .05 level of significant. Therefore 
a significant relationship exist between currency and undergraduates utilization of 
library collections. 
 
Table 3 
 There is no significant relationship between relevance and undergraduates 
utilization of library collections in Osun State University and Federal University Otuoke 
libraries. 
Pearson product moment correlation analysis of relationship between relevance 
and utilization of library collection. 
N=295 

Variables   X  X2   Xy  r-cal 
    Y  Y2   Y 

Availability X   1049  4257   25883  
  .768* 

Utilization Y   6375  170062  

*Significant at .05 alpha level, degree of freedom (df) = 293, critical = 139 

 Data analysis shows a greater computed r-value of (.786) as against the critical 
r-value of (.139) at degree of freedom (df) of 293 and .05 levels of significant. 
Therefore a significant relationship exist between relevance and undergraduates 
utilization of library collections. 
 
Table 4 

There is no significant relationship between scope and undergraduates 
utilization of library collections in Osun State University and Federal University Otuoke 
libraries. 
Pearson product moment correlation analysis of relationship between scope and 
utilization of library collection. 
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N = 295 

Variables  X  X2  Xy  r-cal 

   Y  Y2  Y 

Availability (X)             3317  41253  77258 
         .573* 
Utilization (Y)  6375  170062  

* Significant at .05 alpha level, degree of freedom (df) = 293, critical = 139 

 Data analysis indicates a greater computed r-value of (.573) as against the 
critical value of (.139) at degree of freedom (df) of 293 and .05 levels of significant. 
Therefore a significant relationship exist between scope and undergraduates utilization 
of library collections.  
 
Table 5 

There is no significant relationship between accessibility and undergraduates 
utilization of library collections in Osun State University and Federal University Otuoke 
libraries. 
Pearson product moment correlation analysis of relationship between accessibility 
and utilization of library collection 
N=295 

Variables  X  X2  Xy  r-cal 
   Y  Y2  Y 
Accessibility (X)            1148  4445  24978 
         .817* 
Utilization (Y)  6375  170062 
*Significant at .05 alpha level, degree of freedom (df) = 293, critical = 139 

Data analysis indicates a greater computed r-value of (.670) as against the 
critical value of (.139) at degree of freedom (df) of 293 and .05 level of significant. 
Therefore a significant relationship exists between accessibility and undergraduates 
utilization of library collections.  

Discussion of Findings: 
The study's specific objectives inform the discussion of its findings. 

The study reveals a significant relationship between the availability of information 
resources and the utilisation of library collections among undergraduates. The study's 
findings align with Lee and Pow's (1996) assertion that information quality, including 
availability, accuracy, precision, reliability, currency, and completeness, influences user 
satisfaction. 4 Therefore, it follows from the above premise that using the library 
collections available in university libraries enhances user satisfaction. 
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Regarding the relationship between currency and undergraduates' use of library 
collections, the results showed a significant correlation. This implies that university 
libraries should regularly update their library collections by adding newer information 
resources, and they should do this adequately to ensure the continuous satisfaction of 
their clientele. This result aligns with Raganathan's (1988) observation that a lack of 
currency in information resources led to user dissatisfaction and fewer users, ultimately 
affecting output. Therefore, it's crucial to emphasise that the currency of information 
resources plays a crucial role in fostering and maintaining library user satisfaction. 9 
            With regard to the relationship between relevance and undergraduates 
utilisation of library collections, the result indicated a significant relationship between 
relevance and undergraduates utilisation of library cThe findings align with the findings 
of Xishi & Peter's (2004) study on the satisfaction information process in library users, 
where they confirmed that quality factors such as relevance, currency, precision, and 
accuracy of information resources enhance performance outcomes. collections. 11 The 
effectiveness of communication depended on the quality or relevance of the 
informatBy implication, users are likely to consult library collections that can provide 
them with relevant information. This implies that users of library collections will be 
satisfied if the resources they find in the library meet their immediate information 
needs.ing and need. 

Furthermore, the relationship between scope and undergraduates' utilization 
utilisation collections is also examined. The results indicate a significant correlation 
between the scope and undergraduates' utilization and utilisation collections. 
ollections. Kumar, Hussain, and Singh (2008) state that it specifies the scope of the 
collection, authority for selection, criteria for allocation of funds and for selection of 
various types of materials, priorities in selection, and criteria for weeding. 3 
            Nevertheless, with regard to the relationship between accessibility and 
undergraduates utilisation of library collections. The result shows a significant 
relationship between accessibility and undergraduates utilisation of library 
cNeelameegham (1981) agrees with the above premise, identifying accessibility as a 
key requirement for library usage. The greater the accessibility of library collections, 
the higher the probability of their utilization. be utilized. 7 
Users are interested in information resources that are useful to them and can be 
accessed whenever they are available. 

Conclusion 
This study concludes that an empirical analysis of information resource indices 

significantly influences undergraduates' use of these collections. Undergraduates 
derive maximum satisfaction from current library collections that span a wide range of 
subject areas and are easily accessible. This finding suggests that users can only derive 
maximum satisfaction from using library collections that are relevant to their 
information needs. 
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Institutional Excellence in Special Education Institutions 
 
Abstract:  

The research addressed institutional excellence in institutions of special education 
where the research clarified the concept of institutional excellence and its objectives, 
and its importance, and the principles of institutional excellence, where the stages of 
application of institutional excellence include the stage of preparation and preparation 
for institutional excellence, the stage of planning for institutional excellence, the stage 
of organization for institutional excellence, then the stage of organization for 
institutional excellence, and finally the stage of exchange and dissemination of 
experiences, as well as the research addressed the requirements of applying 
institutional excellence in special education institutions, which is a distinct leadership, 
an integrated strategy plan, and a system of policies regulating methods, methods of 
work and flexible organizational structures as well as a sophisticated system to confirm 
overall quality. The system includes an integrated information system, decision-making 
support, performance evaluation, and a system for preparing and developing 
personnel. The research examined the regulatory, financial, human, and technological 
barriers that hinder the implementation of institutional excellence in private education 
institutions. 

 
 

Key words: Institutional Excellence - Special Education Institutions. 
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Introduction 
The present age differs from all previous ones in its features, characteristics, 

mechanisms and values. So, it is necessary for everyone living in this age to adopt 
new and renewable ideas and processes. Later, Institutions are formed where 
specialized education reaches a point where serious and relentless work is required to 
be able to compete continuously to achieve acceptance. 
For that, its whole management and leadership structure needs to be considered 

recurrently. Besides, it is important to ensure the institutional excellence maintain the 
proper recurrently. 

The framework of institutional excellence 
Firstly: Concept 
Academic excellence is a new and modern-day concept. It is widely expressed by the 

institutions with much importance. Institutions make a concerted effort to secure a 
superior position and prestige compared to their competitors. The primary aim of 
institutional excellence is to attain these characteristics. So, this proceeding enables 
the institutions to survive above others in a changing world. (Zayed, 2006 )  
Generally, we describe institutional excellence as a collection of strategies, ideas, 

tools, beliefs, and practices that aim to enhance the educational products and services 
offered to students. This definition confirms that total quality management plays a key 
role in the success of the institution and increases its effectiveness.  (Navaratnam, 
2004 ) 
Institutional excellence also includes an integrated, comprehensive organizational 

framework.  So, regardless of the size of the institution and its strategic goals, every 
organization needs to implement a strong, effective management system to keep pace 
with success and progress.  From an application perspective, the framework's most 
significant strength lies in its ability to serve as an effective and objective tool in the 
self-assessment process. The framework not only highlights the institution's strengths 
but also highlights areas for improvement and development, elucidating its position on 
the path to quality and excResearchers have conducted numerous scientific studies 
and held numerous workshops.  In addition, These studies have demonstrated the 
effectiveness and strength of this approach, as well as its success in achieving the 
desired goal., achieving quality and obtaining accreditation is crucial for all educational 
institutions, particularly those specializing in special education, to establish institutional 
excellence.  (Rasheed, 2004) 
The institutional excellence of an educational institution expresses the institution’s 

ability to achieve the needs of the beneficiaries of the institution (society) and its 
complete satisfaction with perform an Alternatively, it refers to the comprehensive 
framework that the institution provides to accomplish the goals of its programs and 
activities. The primary goal of this structure is to ensure that the community, as the 
primary beneficiary of the institution's existence, is satisfied. ( B.N.Q., 2010 ) 
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John (2006) also defines institutional excellence as the planned organizational efforts 
that aim to achieve the competitive advantages of an institution, as well as the 
activities that make it distinct by outperforming the rest. 
 Through effective and distinguished use of their capabilities and resources during 

execution. They strive to achieve superiority and distinctiveness. And this is reflected 
in how to deal with the client, whether internal or external, how to perform its 
activities, and how to design and prepare its administrative and organisational policies 
and strategies. 
The current research defines the institutional excellence of special education 

institutions as a procedure: it is a set of standards and measures whose 
implementation aims to achieve the goals set for the special education institution in 
the Arab Republic of Egypt. The overall procedure goes through continuous 
improvement in performance and educational products, according to the required 
purposes and desired specifications in the best way with the least possible effort and 
cost. These elements and procedures include the rest of the educational structure 
elements of material, human, administrative, scientific, administrative organisation, 
inputs, processes, and outputs. 
This definition clearly focuses on achieving institutional excellence as a benchmark 

for quality performance. 
This concept is related to several aspects, the first of which is: Institutional excellence 

means achieving accuracy and perfection through continuous improvement, aiming to 
form an ideal philosophy about work, people, and human relations. 

Secondly, from the minor point of view, it can be defined as excelling in individual 
performance that can only be achieved in specific circumstances. 

Thirdly: Institutional excellence is the ability to change and grow individuals 
consistently along with adding new values in their knowledge and individual growth. 

Fourthly: Excellence is the ability to appreciate the material aspect. 
Fifthly: Institutional excellence is something that suits a goal or service that is 

intended to be achieved or provided. Especially when the desired goal is determined 

Objectives of Institutional Excellence: 
Institutional excellence aims to improve organizational performance by 

implementation of some planned measures. One of the strategies involves enhancing 
service quality by strengthening the connection between the principles of institutional 
excellence and its implementation. Then working on designing the best applications in 
corporate performance and encouraging competition through positive cooperation and 
support, in order to achieve an ideal balance between activities and results. The goal 
is to deliver the service or product in a unique way that ensures customer satisfaction. 
Also continuation to work and maintain its performance rates in a highly competitive 
environment, and upgrading the level of workers in scientific, practical and social 
terms. We strive to enhance the global reach of institutions by proactively addressing 
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any shortcomings or deficiencies in different facets of institutional operations. We aim 
to establish meaningful connections with both local and global communities, promoting 
both individual and institutional self-reliance and autonomy. Besides, understanding 
the interactions and mutual influence inside and outside the institution will boost the 
motivation for individuals morally and psychologically, and also that will maximize the 
capacity and efficiency of the work force. (Amarin, 2007) 
The goals of institutional excellence in educational institutions are to develop the 

performance and the quality of each input processes and outputs, and increase public 
confidence in its performance, and achieve the principle of clarity, frankness and 
transparency in applicaton level and help all workers to identify the defects in their 
educational systems along with identifying the reasons for the deviation of 
performance from its normal rate. The institution’s management adopts the principle 
of strategic planning as one of its important responsibilities, in order to keep pace with 
the nature of the times, and to provide an authentic scientific and technological base. 
On the other hand, the entire planned structure relies on a modern educational system, 
which serves as a safeguard against the current and future challenges. (Abu Sa’da and 
Al baz , 2000 )  
From the above discussion, it is clear that the institutional excellence in special 

education institutions aims to improve the institution in the job market, and making it 
more flexible and compatible with the requirements of it by utilizing the latest methods 
which are necessary for better development. Also the integration of all the elements 
that affect the quality of the various organizational and administrative processes, and 
well determining the responsibilities of each individual in achieving institutional 
excellence, and clarifying the objectives of the quality of the school system for all 
employees of all levels and jobs. Besides, the top management is fully aware of the 
implementation of the excellence policy and regulation. From the output view, good 
planning for institutional excellence processes through the presence of evaluation, 
follow-up and development teams through sustainable professionalism for all levels of 
management in the organisation. 

The importance of institutional excellence  
To meet the challenges of the current environment, educational institutions in general 

and special education institutions in particular must prioritize institutional excellence. 
The application of institutional excellence in institutions educational institutions, 

including special education institutions, can achieve many benefits both at the level of 
organizational processes or through institutional activities within the organization. As 
Ghosheh referred to the benefits, expressing the hopes that it will be achieved through 
the application of institutional excellence. Ghosheh (2008) provides the following 
explanation: 

1. The focus is on students, ensuring a great reputation and employee motivation. 
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2. The emphasis is on leadership, implementation of purpose, and management by 
processes and facts. 
3. The entire institution is focusing on results through harmony and concentration. 
4. Development & empowerment of individuals and utilizing their intellectual 
capabilities within the institution (institutional education). 

Characteristics of institutional excellence 
The most prominent characteristics pertaining to institutional excellence in 

educational institutions is representation of respecting the multiplicity of opinions and 
evaluation that leads to effective results, and that it is continuous evaluation and the 
use of the correct data, and the presence of leaders with strong visions based on 
cooperation , which is the most important element in addition to the support of the 
capable, collaborative and open-minded people who can make efforts to reach 
collective decisions. Addition to that, ensuring respect for different philosophy and 
knowledge of their own cultures, environments, assumptions, values and mental 
models and also appreciating what others have and support systematic thinking as 
well. Besides, It is about exploring and understanding how all the founding elements 
interact in its environment, growing open and productive interaction and incorporate 
healthy conflict management techniques gradually, and external focus on the 
environment, dealers, and results, and the evaluation of the effects of group decisions 
to enable group learning to take place. Also sincerely maintaining the existence of 
some kind of organizational and professional commitment, the strengthening of 
individuals’ commitment to the group’s welfare and well-being, and a focus on 
individual & organizational learnings along with trying to bring upgradation in 
behaviours based on examining values and work results, and collecting information 
about the institution’s culture and environment by spontaneously working on it.(Dugo, 
2000) 
Institutional excellence is also characterized by a set of features and characteristics 

that distinguish it from an administrative approach to investigation, Excellence and 
competitive capabilities of educational institutions at different levels, and these 
characteristics are represented as Al-Sulami (2000) elucidated the following points: 
 Integration: The attainment of institutional excellence hinges on the seamless 

integration of various processes that strive for quality and excellence. They are 
represented in: quality planning, regulation, assurance and quality audit. 
 Comprehensiveness: in the sense that quality and institutional excellence 

includes all administrative units, departments and levels in the institution, as it includes 
all its functions. 
 Evolution: where achieving institutional excellence requires continuous 

improvement in the organization’s activities in its different operations, technologies 
used, and various performance elements. 
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 Scientific methodology: where institutional excellence depends on the analysis, 
design, planning and organization of each activity in the institution, in order to be 
executed in the best way to achieve efficiency and effectiveness. 
 Participation: where quality and institutional excellence encourage working 

individuals and teachers to make an effort combining the understanding, participation 
and conviction of all employees of the institution and their full cooperation in order to 
achieve targeted quality levels. 
 Network organization: where the institutional excellence deals with the 

institution as an integrated network. So that, the flow for operations is achieved the 
best, and services reach the beneficiaries with the highest possible efficiency. 
 Collective: When institutional excellence employs the logic of teamwork and the 

formation of working teams to improve quality, it avoids solitary efforts. 
 The development of self-monitoring is crucial for institutional excellence, as it 

relies less on external control. Here quality and excellence do not impose on the 
individual worker, but believe it conviction and motivation. 
 Focus: Where institutional excellence is based on focusing on important activities, 

and getting rid of wasted efforts that will not bring productive results. 
 
 
It becomes clear that special education institutions adopt the idea of institutional 

excellence to achieve high-level performance in which quality standards are met in the 
highest levels, and through which the objectives of the institution work, productivity, 
professional or service are achieved, in terms of quantity and quality, in light of a work 
system that enjoys the optimum level of harmony and communication among all its 
elements. It also encompasses the efficient exchange of information among its various 
sectors, and the capacity of special education institutions to innovate and stand out 
from their competitors. 

Principles of institutional excellence 
There are a set of basic principles for the institutional excellence of educational 

institutions, including: the principle of democratic leadership, the principle of capability 
to change; meaning a healthy climate, positive attitudes and stable culture while 
igniting constructive positive competition, the principle of independence, technical, 
administrative and financial independence in order to set distinction and take what it 
deems appropriate to excel and continue.  In addition, the institution adheres to the 
principle of attracting students by delivering exceptional services of high quality and 
character. The principle of productivity means focusing attention on mechanisms and 
procedures for achieving high-quality outputs within the approved international 
standards. And the principle of the future, it means focusing on the future dimension 
through the vision, goals and programs with a strong focus on survival and 
competition. Then, according to the principle of innovation, it means creating creative 
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methods that support continuous development and improvement. The principle of 
pluralism also applies to the sources of knowledge and how they are employed. It 
means immense keenness on possessing modern knowledge, developing its 
infrastructure and employment, and being ensuring the employment it and production. 
(Glover & Brighouse, 1997 )  
In a general view, achieving institutional excellence in special education institutions 

is considered as easy. But it is quite tough work and needs continuous effort for all 
individuals of institution members at all levels. Besides, institutional excellence 
depends on some principles, including: developing and inspiring innovation, activating 
and flourishing the orientation to satisfy students, adhering to the concepts and 
requirements of sound financial management, adhering to positive work ethics and 
values, and developing and employing the renewed knowledge balance of workers 
along with facilitating and activating organizational learning opportunities. Also it 
includes developing mechanisms of systemic thinking and committing to scientific 
methodology in researching problems and making decisions ensuring balance in 
importance among project mates, integrating the institution in the surrounding 
environment and developing a sense of social responsibility among workers. (Al-
Salami, 2002) 
Some researchers Battah (2006) and Al-Mujizzi (2002) have agreed on the discussion 

about a set of basic principles, on which institutional excellence is based. From the 
point of gaining sustainability, that contribute effectively to the success of educational 
institutions, including special education institutions. It is given below. 
 Continuity: This principle prescribes continuity in the tendency toward institutional 

excellence. This is based on what sets us apart in both the present and the future. And 
therefore the current study indicates that the process of excellence in education 
institutions should be carried on. On the other hand, a lack of stability will inevitably 
result in a return to the ordinary ranks. 
 Comprehensiveness: As achieving institutional excellence in application does not 

mean 100% better performance of a particular matter, but rather it is achieved by 
comprehensive excellence in more than one. So that we try to achieve 1% better in 
the performance of each topics and matters. Also there is no doubt that a holistic view 
of institutional excellence is required more than excellence in a limited part. 
 Focusing on future expectations requires a thorough study of the beneficiary's 

future expectations. And trying to be distinguished so that the element of precedence 
and exclusivity is achieved while ensuring the satisfaction of the needs for the 
upcoming betterment. 
 Availability of the components of institutional distinction: Institutional 

excellence has components; institutional excellence is not achieved by words, slogans 
and statements. Therefore, anyone who aspires to achieve true institutional excellence 
must build this distinction on several components. The most important of which are 
the following: a strong work environment, solid work values, strong and stable 
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leadership, and appointment of the best employees. Besides, achieving profits should 
be targeted as one of the main values. So, the tendency to invest in new products, 
strengthening the relationship with the beneficiaries, investing in training, developing 
cadres and leaders would be valuable. Also the point includes effective management 
information system, easy and balanced work procedures, conviction in the importance 
of innovation, and conviction in the importance of people and their inherent 
capabilities. ( Waleeman & Porter, 2008 )  
 Focusing on things that achieve primacy and excellence: as institutional 

excellence, in order for being meaningful and lucrative, it must be cantered on things 
that achieve the advantage of prominence. And need to keep sharp eye on our efforts 
not getting scattered in matters that do not bring success. Besides, it should be a 
calculative plan to concentrate the advantage of excellence. And this is an important 
principle for the continuation of administrative excellence for a long period with 
meaningful result. 
 Encouraging innovation and creative thinking is considered one of the most 

basic principles of institutional excellence. It is a combination of few inspiring steps. 
The necessity of spreading a widespread philosophy that encourages innovative 
thinking and initiating it without any punishment for failures, while giving the necessary 
powers for smooth execution. Also ensuring the allocation of rewards to innovators. 
(Abu Al-Nasr, 2008) 
 Consistent self-learning impulsion: If special education institutions assume 

that they have reach perfection in achieving their goals and portray their philosophy 
and strategies on this ideal basis, then this tendency will call for the relentless and 
recurrent pursuit of having the best. This momentum will pave the way for learning 
and sketching distinction from others. But to gain this advancement, it is must to keep 
away from talking about the glories of the past. Instead, it needs to keep the eye on 
the present and the future. 
 Suitable environment for work: There is no doubt that the availability of a 

suitable environment for work and its catalyst helps the institutional excellence in the 
special educational institutions and that the pursuit of high commands in any 
educational institution to provide such an environment that is an essential step 
depending on which could be reached to institutional excellence. The main pillars of 
suitable environment for work focus on the availability of three basic elements such as 
the ruling administrative philosophy on the idea of commands in the institution, the 
daily work habits that's affiliates follow in managing their works and the model that is 
provided by these commands affiliated with the institution. 

   Steps to apply on the institutional excellence 
The process of implementing institutional excellence in education goes through five 

basic stages: the preparation stage for institutional excellence, the planning stage for 
institutional excellence, the organizing stage for institutional excellence, the evaluation 
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stage, and the exchange and dissemination stage of experiences related to institutional 
excellence. These stages can be as follows: 
1- The preparation and preliminary stage for institutional excellence:  
It is known as the zero stage - which is the stage of formulating the institution’s vision 

and defining its objectives, preparing policies in support of the strategic planning 
process, forming trends and skills among decision-makers and administrative controls 
in the institution through the necessary training in order to increase their confidence 
level in themselves and their ability to lead the processes of change in the institution 
without fear. The training is preferable to be away from the workplace, as well as 
specializing the necessary resources to pave the way for institutional excellence. 
This stage includes several steps, including: Clarifying the concepts of institutional 

excellence, their foundations and components for all workers, encouraging them to 
participate in discussion of them, determining the internal and external needs of the 
institution and creating the institutional environment. This requires the definition of 
working individuals of the values and trends associated with institutional excellence, 
wired models and changes that occur to Institutional life and adopt to the 
administration of the philosophy of institutional excellence. Then begins implementing 
specialized training programs on the concept of the system, its importance and 
principles which institutional excellence is based on and getting rid of resistance to 
change. That's by clarifying the concept of institutional excellence, encouraging 
workers to participate in the discussion of that foundations and components, 
determining students' needs and determining the working steps and procedures with 
extreme accuracy according to a clear and logical sequence. 
In this stage some things are worked out such as the explanatory planning process 

by developing explanatory plans for implementation and by determining the 
permanent structure and the resources needed to implement the institutional 
excellence, the selection of the leadership team of the Institutional Excellence 
Program, rapporteurs and supervisors, the implementation of this step by all members 
of the team.  This will work out according to a plan drawn up by the administration of 
the institution to define its objectives, as well as to determine the desires and needs 
of students which will be suitable for the demands of the job market. This planning is 
based on setting long-term priorities, managing change inside the institution and 
discovering new ways that contribute to the development of this educational science 
in addition to a cooperative plan for work. This will be achieved by establishing realistic 
resources for the process. 
The systematic stage of institutional excellence provides the necessary information 

to support the other stages. In this regard, it depends on the evaluation, survey lists 
and interviews at all systematic levels. It also depends on the evaluation of the 
perceptions of individuals and groups, on aspects of strength and weakness and on 
the system of the work inside the institution to apply institutional excellence. The 
systems for institutional excellence is as follows: 
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 Efficiency Unit: It means that the needs of each unit to work efficiently and 
effectively, setting the standards of institutional excellence which it works in and 
writing them accurately and clearly. 

 Main direction: It means that every member of the organization needs to 
understand the strategy, trends and vision of the institution. 

 Average direction: It means reducing competition between the administrative 
units of the organization, realizing the goals and the requirements of the other units 
and the necessity to mechanisms that lead to work activities with any problem that 
may hinder the implementation process. 

Conducting tasks involves assigning a specific individual to lead each task's plan. 
The organizing process for institutional excellence includes some steps, including: 

 Establishing a Council for Institutional Excellence: It is considered one of the 
systems that have proven effective in some institutions and it usually consists of chief 
executives, responsible for planning tasks, groups and controlled by the director. This 
council is concerned with discussing issues of institutional excellence, organizational 
objectives, policies of institutional excellence, and plans for institutional excellence. 
 The process of selecting a planning team for institutional excellence programs 
involves careful consideration. This team is formed in a way which includes the best 
quality and institutional excellence as well as the director of quality and excellence. Its 
responsibilities include studying the concepts of institutional excellence, its applications 
and making recommendations regarding the applicability of qualified management and 
proposing an initial plan in the situation of approval of the application of institutional 
excellence. 
 We form the improvement team in the remaining institutional units, assigning it to 
each one. Thus, the foundation of the system of institutional excellence can be 
completed. 
  The implementation stage of institutional excellence:  
In this stage, some matters are carried out such as forming the administrative 

supervision structure over the application process, determining inspiration and reward 
systems, forming improvement teams, training on work skills, applying to experimental 
improvement projects, trying to benefit from the investments that have been 
accomplished in advance and starting effective training processes for directors and 
workers. As the work is also carried out to evaluate and develop processes and to bring 
about the necessary changes by specialized teams. This stage includes the selection 
of implementers and their training with the aim of creating awareness and awareness 
of institutional excellence in direction of achieving the required goals and developing 
the necessary skills. This stage also includes the opportunity to achieve continuous 
progress through the exchange of experiences and investing the results in the 
organization and encouraging everyone to participate in the improvement processes. 
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This includes workers and students. The implementation stage includes some steps 
that Bassiouni explained, those are: 
1- Working to improve quality and institutional excellence. 
2- Setting a timetable for the process to implement the quality and institutional 

excellence. 
3- Conducting quality control and institutional excellence in the units of the institution. 
4- Determining the appropriate powers for each individual in accordance with his 

responsibilities. 
5- Distributing tasks and responsibilities to individuals in accordance with their 

capabilities and qualities.  
6- Increasing the capabilities and skills necessary for implementation through 

continuous training processes whether they may be workers or teachers. This requires 
more effort and planning for institutional excellence, identifying the needs of students 
and improving the performance of each institution. 
7- Using the problem-solving approach to identify the problems that the institution 

faces and working to provide appropriate solutions. 
5- The evaluation stage:  
This stage usually begins with an evaluation of the goals that the institution seeks to 

achieve, the procedures that the institution must achieve to achieve these goals, the 
effectiveness of the current applied approaches aimed at improving the performance 
of the institution, and the possibility of restructuring the administrative organization to 
reach institutional excellence in educational institutions  Of the Arab Republic of Egypt, 
the benefits achieved by the institutional excellence of the institution, defining the 
requirements for the effective application of institutional excellence within the 
institution, identifying the obstacles that may hinder the application of institutional 
excellence and evaluating the effectiveness of the manager’s role in improving the 
quality of performance, and the training programs that can be implemented to improve 
the performance of employees, and how  Achieving student and worker satisfaction, 
followed by a kind of self-evaluation of things, so that tools can be provided through 
which visions and expectations can be unified or at least converged with regard to 
problems, obstacles and proposals for improvement, depending on that on 
interviews.  (Qandil, 2008) 
 6- The stage of exchanging and disseminating experiences:  
in which the experiences and successes that are achieved from the application of the 

system are invested, as the institution’s management invites all units, divisions and 
departments in the improvement process, as well as those with clients and suppliers 
to participate in the improvement processes, and to clarify the advantages that accrue 
to They all share this.  (2) 20, Preece & Anthony). These stages can be reviewed as 
follows: 
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Fourth:  
What are the prerequisites for implementing institutional excellence? Institutional 

excellence in education is one of the most successful ways to develop and improve the 
structure of the educational system with its material and human components. Rather, 
it has become an urgent necessity, and a strategic choice dictated by the nature of the 
educational and educational trajectory at the present time. Therefore, many private 
education institutions in Egypt seek To reach distinction, but one of them could not 
even reach academic accreditation and obtain the ISO certificate.  (Ministry of 
Education, 2017) The application of institutional excellence in educational institutions 
requires a set of requirements mentioned by Al-Salami (2011), including: Building an 
integrated strategy for the institution that expresses its main directions and future 
outlook and includes the following elements: (the mission of the institution, the vision 
of the institution, the strategic objectives of the institution, the mechanism of 
preparation Enterprise strategic plans).   
 An integrated system of policies that govern and organize the work of the institution 

and guide those in charge of performance responsibilities adhere to the rules and 
principles of decision-making. 
 An organizational structure that is flexible and commensurate with performance 

requirements, and is subject to adjustment and adaptation to internal and external 
developments.  Institutional excellence structures are characterized by a higher degree 
of decentralization as a result of their reliance on empowering workers and 
empowering them in their respective fields of work, as well as the depth of their use 
of communication and information technologies.   
 An integrated information system that includes mechanisms for monitoring the 

required information, identifying its sources, means of collecting it, rules for 
processing, circulation, updating, preservation and retrieval, as well as rules and 
mechanisms for employing it to support decision-making.   
 An advanced human resource management system that shows the rules and 

mechanisms for planning, attracting and forming human resources, developing them 
and directing their performance, as well as including rules and mechanisms for 
evaluating performance and the principles of compensation for workers according to 
performance results. 
 The performance management system includes the rules and mechanisms for 

determining the actions and functions required to implement the organization’s 
operations, methods for planning targeted performance and determining its rates and 
levels, rules for directing and monitoring performance and evaluating results and 
achievements.  
 An integrated system for evaluating individual performance and the performance of 

groups, work teams, and strategic business units, and institutional performance for 
the purpose of evaluating achievements against the established goals and performance 
standards.   
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 Effective leadership in charge of laying the foundations and standards and providing 
the elements necessary for the proper implementation of plans and programs confirm 
the institution's potential to achieve institutional excellence.  

The current study is consistent with a sincere study (2010) in determining the 
requirements for achieving institutional excellence in the institutions of special 
education in the Arab Republic of Egypt, which are as follows:  
 An integrated strategic building It expresses the main directions of the institution 

and its future outlook, an integrated system of policies that govern and regulate the 
work of the institution, and guide those in charge of performance responsibilities to 
the rules and principles of decision-making.  
 Organizational structures commensurate with performance requirements and can 

be modified and adapted to internal and external developments. 
 An advanced system for assuring the overall quality of the institution that defines 

the mechanisms for analysing the processes, the foundations for determining quality 
standards, permitting rates, quality control and quality control mechanisms, and 
approaches to correcting quality deviations.  An integrated information system that 
includes mechanisms for monitoring the required information, identifying its sources, 
means of collecting it, rules for processing, circulation, updating, preservation and 
retrieval, as well as rules and mechanisms for employing it to support decision-making. 
 An advanced human resource management system that shows the rules and 

mechanisms for planning, attracting and forming human resources, developing them, 
and directing their performance.  It also includes the rules and mechanisms of 
performance evaluation and the principles of compensation for employees according 
to performance results.   
 The performance management system includes the rules and mechanisms for 

determining the work and functions required to implement the organization’s 
operations, the principles for planning target performance and determining its rates 
and levels, rules for directing and monitoring performance and evaluating results and 
achievements.  
 An integrated system for evaluating individual performance and the performance of 

groups, work teams and strategic business units and institutional performance for the 
purpose of evaluating achievements against the established goals and performance 
standards.  
 Effective leadership that takes care of establishing the foundations and standards 

and provides the elements for the proper implementation of program plans confirms 
the institution’s opportunities to achieve excellence 

The current study aligns with the Al-Sadiq study (2010), defining the following 
requirements for achieving institutional excellence in special education institutions in 
the Arab Republic of Egypt: 
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 An integrated strategic institution that expresses the president's orientations for 
the institution, its independent view, an integrated system of policies that govern 
the organization's work and guide those in charge of performance tasks to the rules 
and foundations for decision-making 

 Organizational structures commensurate with performance requirements are 
subject to adjustment and adaptation to internal and external developments 

 An advanced system to assure the total quality of the institution that determines 
the mechanisms for analysing the processes and the foundations for determining 
the quality standards, the permissible rates in it, the quality control and quality 
control mechanisms and the approaches to correcting quality deviations 

 An integrated information system that includes mechanisms for monitoring the 
required information and identifying its sources, means of collecting it, the rules for 
processing, circulation, updating, preservation and retrieval, as well as rules and 
mechanisms for employing it to support decision-making 

 A performance management system that includes the rules and mechanisms for 
determining the actions and job required to save organizational work, methods for 
planning the targeted performance and determining its rates and levels, rules for 
guiding performance, following and evaluating results and achievements. The 
system integrates the assessment of individual performance, the performance of 
work groups and teams, strategic business units, and institutional performance, 
with the aim of gauging success through the measurement of goals and established 
performance standards. 

Effective leadership plays a crucial role in attaining institutional excellence in special 
education institutions, as it establishes the necessary foundations and standards for 
the successful execution of program plans. In achieving quality and excellence, and 
therefore it is necessary to focus on the availability of all the positive and effective 
qualities of those who assume the responsibility of supervision and leadership in the 
institution with the aim of the possibility of optimal investment of all human resources. 
It is also defined by some as intellectual ability, clarity of purpose, building 

organizational structures that are flexible and easy to communicate, use information 
technology, focus on team work, emphasize creating a distinct identity in the special 
education institution through a distinct organizational climate , focus on democratic 
administrative 
The realization of these principles and foundations of the special education institution 

requires the following (creasy & et al,2001) 
 Apply the team management method 
 Raise the morale of the worker 
 It offers an electronic platform for the exchange of data and information. 
 We are enhancing the spirit of competition for continuous improvement. 
 Fulfil needs of workers, students and teachers 



 

 44 

Shereen Abdelgawad Ahmed                     Mohammed Khamis ALharbi 
Volume 18 No. (65), 2025 

https://journals.ust.edu/index.php/AJQAHE  
 

 Achieving communication between all members of the organization vertically 
 Avoiding mistakes before they happen facilitates the application of quality and will. 

Looking at the administrative organization processes and this is what the researcher 
studies during the current study from the foregoing it is clear that the foundations of 
the institutional excellence in special education institutions are represented in: 
Distinguished leadership that creates distinction and determines it, the distinct 

organizational environment, clarity of vision, mission and strategic goals of all workers 
in the institution, and focus on the worlds and empower them and their involvement 
and proximity to them ٫  solve their problems ٫  Ensure that the human staff is qualified 
and trained to ensure excellence. The institution prioritizes performance and 
improvement, competitiveness, creativity, and innovation. It also engages in 
continuous institutional and self-evaluation, fosters partnership development, takes 
social responsibility seriously, pays attention to the needs of the institution's 
beneficiaries, and pays close attention to the final results. 
Fifth: The obstacles to implement institutional excellence. 
The global declarations issued by the United Nations, in particular the declaration 

issued in 2005 AD, which made 2005 AD until 2014 AD the era of education for 
sustainable development, emphasised the challenges posed by the current global 
changes. Experts and those concerned with the educational field in the Arab countries 
have unanimously agreed that the problem of education lies in its lack of quality, so 
the trend is still focused on quantitative expansion at the expense of paying attention 
to quality issues and controlling its measures at all levels, as education is still 
dominated by the prevalence of the traditional character and the restriction of 
opportunities for creativity and the absence The integrated view of the formation of 
the individual, the inability of education to achieve social justice, the separation from 
the world of work, the multiplicity of patterns between government and private, 
national and foreign learning, and the low level of teachers to other than that of the 
defects and shortcomings that limit the application of the concept of quality and 
excellence in education, and as a result of all this education has become in most Arab 
countries an obstacle to development instead of being a tool for developing the present 
and guiding the future and supporting Arab cultural identity (Al-Shibli-2010). 
Many schools suffer from internal and external problems and obstacles that reduce 

their capabilities to achieve their goals, as well as prevent the achievement of 
institutional and administrative excellence. Among the most prominent problems and 
obstacles facing the process of implementing institutional excellence are those that 
Shaker and Ziyadat (2007) explained in the following points:  
1. Multiple forms of waste Non-renewable resources, the most important of which is 

time.  
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2. The lack of consistency between the objectives and values of the institutions and 
between the performance standards, employee behavior, and the clarity of the 
contradiction are all important considerations. 

3. There is a gap between the expectations of management and the goals of its 
employees. 

4. The dispersion of responsibilities between levels and individuals of the school 
administration, and the weakness of systems of accountability mechanisms and 
accountability for performance results within institutions. 

5. Lack of clarity of institutional excellence standards and their foundations in 
performance planning, and mixing of managers ’personal visions with actual facts 
and information. 

6. Following traditional patterns and standards in organising and building 
organisational structures on the basis of divergent functional groups, unlike 
interrelated processes that produce values in the organisation. 

7. The confinement of some special education institutions in the problems of the 
present, and dealing with the requirements of the short period, without adequate 
consideration of the requirements for preparing for the future.  

8. The formal use of new technologies and technology, and being satisfied with the 
outward aspect of acquiring these technologies without working to absorb and 
activate them.  

9. The school's 'lack of systems and mechanisms directed at serving and satisfying 
students, and then diminishing the schools' competitive capabilities.  

10. Lack of awareness of the central capabilities and sources of competitive power for 
schools, and thus the absence of a clear administrative vision for how to invest in 
and activate these capabilities in achieving superiority over competitors and 
institutional excellence in student service.  

Zayed (2010) explained the following obstacles stand in the way of achieving 
institutional excellence in special education schools: 
1. The low remuneration of individuals who work well for their work, or the lack of 

remuneration.  
2. The weakness of the stability of the administration and its permanent change, in 

the sense of the succession of managers in the same institution 
3. Focus on short-term goals and the inequality of goals and objectives.  
4. The multiplicity of beneficiaries from schools, which results in the difficulty of 

determining the priorities and services that must be available with the difficulty of 
defining criteria for measuring the quality of services.  

5. Focusing on performance evaluation, not on conscious leadership that helps 
individuals achieve a high level of performance.  

6. Weakness of the institution’s information system, meaning its less reliance on 
modern technology in building the communication process. 
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7. The lack of accurate and fast data and information about the educational system 
and its results. 

8. The management is hindered by the limited availability of effective information 
systems. 

9. The dropping out of school personnel, their abandonment, and their dismissal 
from performing their duties partially and completely.  

10. The opposition of many workers to institutional excellence because of its contents, 
which they consider it inconsistent with the nature of schools. 

In addition, there are some other obstacles, including the following: (Steed, 2002) 
1. Bureaucratic institutions' reluctance to make institutional excellence a priority. 
2. The low level of the system or the way in which the work is conducted, as some 

administrative institutions adopt a weak system that is dominated by monotonous 
routine work only, which is an obstacle to the spirit of initiative.  

3. Weak support for teamwork, adherence to familiar patterns, lack of clarity of 
vision, absence of internal motives for excellence and creativity, as well as the 
absence of an atmosphere of freedom, are present. 

4. Bureaucracy and the accompanying rigidity, complexity, and lack of clarity of 
objectives, lack of utilisation of information systems in a way that ensures rapid 
and continuous access to information between departments and departments, 
and weakness of the infrastructure, It is necessary to achieve institutional 
excellence, especially with regard to electronic management. 

5. The institutional excellence programs depend on the institutional excellence 
experts more than the ordinary persons in the institution. 

6. Focusing on specific methods in achieving institutional excellence, and not on the 
whole system. 

7. Lack of flexibility in the organisational structure and its lack of efficiency.  
8. Lack of adequate support for institutional excellence applications.  
9. Lack of favorable distribution and loss of responsibilities among the levels and 

individuals of management, and weakness of systems and mechanisms of 
accountability and accountability for performance results.  

10. The weakness of the ability to observe the changes in the markets and the slow 
response to those variables and taking advantage of or avoiding their 
opportunities and threats they pose.  

11. The lack of clarity of the principles and standards of management in planning 
performance and directing the behaviour of employees, and mixing of personal 
visions of managers with actual facts and information.  

12. Following traditional patterns in administrative organisation and the reliance of 
building organisational structures on divergent functional groups and not on the 
basis of interrelated processes that produce values in institutions.  
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13. Being restricted to the problems of the present and dealing with the requirements 
of the short period without considering sufficient requirements to prepare for the 
future. (Zayed, 2010)  

14. Multiple forms of waste of resources, especially non-renewable resources, are the 
most important and consuming more time in operations reduces the chances of 
reaching markets in a timely manner.  

15. The marginal use of modern technologies such as information and communication 
technologies and computers, and being satisfied with the formal aspect of 
acquiring these technologies cannot be absorbed and activated without work. 

16. Weak marketing orientation and lack of systems and mechanisms directed at 
serving and satisfying students, and thus diminishing the competitive capabilities 
of institutions.  

17. The weak investment of the central capabilities and sources of competitive 
strength of the institution and the absence of a clear administrative vision for how 
to activate these capabilities in achieving excellence and excellence in student 
service. (Zayed, 2010)  

 
These obstacles and others had a clear impact on the failure and collapse of many 

special education institutions, as the weakness and confusion of other institutions, 
along with their lack of competitiveness, are also significant factors. 
Given the increasing pressures arising from the movement of variables in recent 

years, including technical developments and economic and political transformations. A 
social change has transformed the conditions of numerous societies and countries.  
The company found itself facing difficult situations that require a comprehensive 

review of their conditions with the aim of rebuilding institutions on new foundations 
seeking to provide the necessary pillars to deal with the changing situations in the new 
global business system.  
It is necessary for special education institutions to strive for institutional excellence. 
      the concept of institutional excellence in line with their nature, objectives, and 

responsibilities, which differ from one institution to the other according to its vision 
and goals aligned with policies and strategies that support them achievement of its 
vision and goals, based on his is founded on the indicators of institutional performance. 
Excellence models that shed light on the gaps, understand and analyze them, and 
Defining the requirements for amending them is necessary to achieve outstanding 

performance. 
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The impact of educational technology innovations on the quality 
of graduate students' research projects - an evaluative study 

from the students' perspective 

Ibraheem Adullah Alzahrani (1, *) 

Abstract: 
The study aimed to assess the impact of using technological innovations on the quality of 
research project completion among postgraduate students at Al-Baha University. The sample 
included 198 students who completed their research projects. A descriptive analytical 
method and a mixed-methods approach were used to collect quantitative and qualitative 
data, offering a comprehensive understanding through objective measures and students’ 
experiences. Data collection tools included a structured questionnaire based on a three-point 
Likert scale and an interview guide. The findings revealed a strong relationship between the 
use of educational technology and the quality of research projects. Three main factors 
influenced this relationship: technological expertise, academic guidance, and peer 
interaction. Technological expertise contributed 32% to research quality improvement, while 
academic guidance contributed 28%. A moderate relationship was found between peer 
interaction and technology use, emphasizing the value of academic collaboration. 

The study recommends integrating AI tools for data analysis, research writing, and 
increasing use of digital libraries and e-learning platforms to enhance research quality. It 
also encourages fostering teamwork and academic engagement among students. Future 
research should explore effectiveness of AI in academic research, the role of digital platforms 
in developing future skills, and influence of big data analytics on research quality. 

Keywords: Artificial Intelligence; Data Analysis; Digital Platforms; Academic Interaction; E-
Learning. 
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Towards a Model of Internal Quality Assurance Evaluation 
in Moroccan Public Universities 

Abstract: 
The main purpose of this research paper is to propose a tentative model of how 

to proceed in the task of evaluating internal quality assurance (IQA) in Moroccan public 
universities. This initiative is intended to raise the academics’ awareness about this 
issue and hopefully take advantage of some recommendations and implications, as 
suggested in this paper so as to implement IQA as required. With regard to the method 
of exploration, the study was carried out in the light of The Qualitative Approach 
(interviews with seven (7) participants: senior lecturers from diverse schools of the 
same university) as well as document analysis), since academic quality is so complex 
and cannot be properly quantified or measured.  As concerns the results of this study, 
they show that the interviewees seem to converge about the importance of academic 
quality, though they have different specializations. However, their evaluation of the 
learning outcomes is not unified. The proposed model is specifically intended to fill this 
gap in public universities. The main implication from this investigation is that an 
adequate fulfilment of IQA of the teaching operation is mainly in the hands of the 
academic staff whose main responsibility is to undertake their activities regularly, as 
required. The proposed model constitutes a strong recommendation to be adopted in 
the process of IQA evaluation. Thus, the value of this study lies in its originality, as the 
proposed Model of IQA evaluation is the first initiative in the Moroccan educational 
context; it may inspire university teachers and raise their awareness of the crucial 
importance of IQA and how to implement it properly. 
Keywords: Quality, internal Quality Assurance, Standards, evaluation, academic 
staff, public universities. 
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INTRODUCTION: 
Quality Assurance (QA) has recently become a common practice, which is endorsed by 
Higher Education (HE) institutions worldwide, due to the pressure of internal and 
external forces. One of the aims of this quality movement is to make the contribution 
of university education to socio-economic development highly significant. This entails 
that graduates are currently required to have a high-quality profile, i.e., to be 
competent and master the 21st-century skills needed in the labor market. This wave 
of change, which is mostly imposed by globalization and digitalization, has received 
special attention from educational executives and has the effect that university 
education should provide good learning outcomes. 
To ensure that the overall institutional performance is on the right track, a QA system 
should be endorsed to assume this task of checking regularly the extent to which the 
set of quality standards of evaluation are strictly respected, as expected. This operation 
of IQA has the advantage of proving the accountability of the institution, gaining the 
trust of the public, and enjoying international recognition. This is the case of Moroccan 
public universities, the object of the present study. These universities have witnessed 
criticism from some stakeholders, particularly employers, who claim that such 
institutions lack quality in the absence of a national QA system. This gap has recently 
been filled by the establishment of the National Agency for the Evaluation and Quality 
Assurance (NAEQA) in Higher Education (2019) to gain public confidence. It is intended 
to ensure academic quality on a national level in an objective way, based on a set of 
standards and guidelines. 
The Quality Code proposed by the NAEQA can serve for evaluation at the institutional 
level (self-assessment); hence, it is referred to as Internal QA evaluation. The Quality 
Code can also be used by external agents of the NAEQA (External QA evaluation). 
However, individual institutions are responsible for establishing a unified model to 
systematically evaluate programs. This situation has led the researcher to design a 
tentative model for IQA evaluation partially based on the quality standards of this 
agency and other international contributions in this domain, such as Standards and 
Guidelines for Quality Assurance in the European Higher Education Area (ESG) (2015), 
the UK Quality Code for Higher Education (2018), and Kawtharani, J. (2019). 
 
Research problem 
In the present study, I have chosen the thorny issue of academic quality and internal 
quality assurance in Moroccan public universities for several reasons. In the first place, 
the issue in question has recently witnessed a hot debate among different actors at 
the national level over the apparently increasing rate of graduates’ unemployability, 
partially due to the claim related to the unsatisfactory educational outcomes reflected 
in the students’ lack of appropriate skills that could enable them to be integrated in 
the workplace. Secondly, to my knowledge, Moroccan scholars in the domain of 
education have not exhaustively studied the issue of IQA in higher education; hence, 
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there is a void in the literature that needs to be filled. Additionally, the NAEQA has not 
established a specific model for IQA evaluation at the national level. To solve this 
problem, the researcher has been inspired by the relevant literature, such as Schindler, 
L. et al. (2015) and Kawtharani, J. (2019), to suggest a tentative model to illustrate 
how to evaluate the whole teaching operation in a systematic fashion. 
 
Research significance 
With the adoption of the recently established Quality Standards by the NAEQA, the 
present study aimed to highlight two issues: first, to raise the academic staff’s 
awareness of the importance of IQA practices and their obligation to participate 
actively in its implementation for reasons of accountability and compliance with 
national and international quality standards. Such an initiative has the advantage of 
improving the faculty members’ self-image, maintaining the institutions’ good 
reputation, and regaining the confidence of different stakeholders. Second, to interpret 
the set of NAEQA Standards into action, specifically from the dimension of teaching. 
More importantly, the adoption of the proposed model in this paper may also have the 
advantage of inspiring academics, unifying their conception of program assessment, 
and hopefully creating harmony in public universities at the national level. 
 
Research Hypotheses 
1: Not all academic staff are aware of ‘quality assurance’ and its role in ensuring 
accountability. 
2: IQA cannot be properly achieved unless there is a division of labor between the 
institution, university teachers, and students. 

3: The adoption of a unified model for IQA evaluation guarantees harmony in the 
Moroccan academic community. Additionally, the institutions’ visibility is more likely to 
become well established once IQA activities are undertaken systematically with rigor 
and professionalism and strictly guided by a clear evaluation model of IQA 
implementation. 

Research questions 
RQ1—Has your university/faculty/department been engaged in quality assurance 
exercises (institutional self‐evaluation) in recent years? 
RQ2—How do you evaluate the quality of education in public universities in general 
and the effectiveness of the quality assurance practice in your faculty in particular? 
RQ3: To your knowledge, what models, methods, and procedures have been adopted 
to ensure the quality of academic offerings in Moroccan public universities?  
The practical section will address these questions after presenting the theoretical 
framework and research methodology. 
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THEORETICAL FRAMEWORK: 
In this section, I will briefly present the theoretical framework for the study with special 
focus on some relevant works that have recently dealt with the complex concepts of 
‘quality’ and ‘quality assurance’ in higher education at the international level. 
 

1. Defining ‘Quality’ 
As a first methodological step, it is worth pointing out three major challenges to 
defining “quality.” The first challenge lies in the elusive nature of quality (Schindler et 
al. (2015, p. 4)), since it has different interpretations depending on the various 
perceptions of different stakeholders: administrative and academic staff, students, 
employers, the government, accrediting bodies, quality assurance agencies, etc. For 
example, most heads of institutions, as academic leaders, conceive quality in terms of 
teachers’ performance excellence, satisfactory program learning outcomes, and 
purposeful scientific research. With regard to academics, they associate quality with 
the achievement of the teaching objectives as planned in the curriculum and the 
students` acquisition of the relevant knowledge and skills as embodied in the 
completed course and in conformity with academic standards (Cheng, 2011, p. 11). As 
for employers, they see quality as the mastery of the appropriate competencies and 
skills that enable graduates to perform their jobs in a professional way. The 
government, too, which finances public/state universities, expects graduates to have 
a high-quality profile to contribute effectively to the economic development of the 
country. 
 The multidimensional aspect of quality presents the second challenge to its definition 
(Green, 1994). As such, it seems impossible to capture all the dimensions of quality in 
one definition. The third challenge is that quality is not a static but rather a dynamic 
and changing quest for excellence to gain public trust and the satisfaction of all 
interested parties. 
 Other challenges that may come to mind when attempting to define quality concern 
the social, economic, and political environment where education takes place. Equally 
important, the regional context of higher education does affect one's conception of 
quality. This entails that quality is relative in its conceptualization and realization 
(Harvey & Green, 1993, p. 10). Thus, it is more likely that educational quality in the 
US is viewed differently from that in France, the UK, or Morocco, for example, due to 
different cultural backgrounds. With this background in mind, let us examine how 
“quality” was conceived by some experts in quality assurance. 
Harvey & Green (1993) attempted to define “quality” on the basis of five dimensions, 
namely, quality as excellence, quality as perfection or consistency, quality as fitness 
for purpose, quality as value for money, and quality as transformation. In what follows, 
I will briefly present the first and the fifth concepts because they are more relevant to 
the topic under consideration: 
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· ‘Quality’ as “excellence”: this conceptualization conveys the idea of attaining an 
exceptional level of education and distinctiveness, as in the case of some 
prestigious universities like Oxford, Cambridge, and Harvard, in terms of the 
special student experience that these institutions provide. However, this concept 
is not useful when it comes to evaluating quality in higher education as a whole 
(Green, 1994, p. 13). This trend of thought is advocated by the European 
Standards and Guidelines (ESG) (2015), where quality is viewed simply as 
reaching a threshold level or the minimum standards agreed upon to facilitate 
comparability of educational programs and encourage student mobility across the 
European countries that adhere to the framework of ESG. This is the strategy 
that is adopted in Moroccan public universities because of the great number of 
students, and education is free of charge. 

· ‘Quality’ as “transformation” entails a positive change in the whole institution, 
including a high productivity of the academic staff and a continuous enhancement 
of the learners expressed in different ways. This dimension of quality as 
transformation will also be placed under focus when considering QA in this paper 
because of the constant change, mainly due to the technological revolution, and 
new demands require relevant skills and competencies. 

In this context, Harvey and Green (1993:8) state that: 
Education is not a service for a customer but an ongoing process of transformation of 
the participant, be it a student learner or researcher. This leads to two notions of 
transformative quality in education: enhancing the consumer and empowering the 
consumer. 
This implies that the program learning outcomes have to focus on the most relevant 
skills and competencies currently required to boost students’ professional development 
so as to be highly qualified to satisfy different stakeholders and especially employers. 
 

2. Defining ‘Quality Assurance’ 
Having shed some light on some aspects of educational quality, let us next move 

on to examine the concept of ‘Quality Assurance,’ define it, specify its types, and 
present the possible approaches adopted in its operationalization. 
Higher education institutions are currently more concerned with quality assurance to 
safeguard the quality of their educational programs (the UK Quality Code for Higher 
Education (2018)) because of many factors, especially the wave of global economic 
change due to technological developments and the need for 21st-century skills to 
ensure the employability of graduates. Universities are required to change their 
strategic planning and adapt their curricula to meet the demands of the labor market. 
There is also the pressure of external forces such as international organizations like 
UNESCO and quality assurance agencies (such as QAA of the UK) that keep controlling 
educational quality worldwide and diffuse reports of their evaluation. Such pressure 
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constitutes a threat to universities, which strive to maintain a good reputation and 
avoid public criticism. 
Accordingly, HE institutions embrace QA as an obligation to establish confidence and 
trust for the government, which finances public universities and employers who seek 
highly skilled people in the workplace. This implies that QA has become the norm that 
regulates the overall performance of HE institutions while keeping in mind the 
expectations of all potential stakeholders. Harvey, L., & Green, D. (1993). 
In this regard, it is worthwhile to point out that the process of QA takes three different 
forms: from within the institution (internal QA), from outside, by educational 
executives on the national level (external QA), and from international QA agencies 
such as the Quality Assurance Agency (QAA) in the UK and the European Standards 
and Guidelines (ESG). Each of these types has its specific standards and guidelines; 
however, they complement each other to come up with a reliable evaluation of QA 
(ESG, 2015, p.9). In fact, IQA systems aim to provide guidance to educational 
institutions to improve the quality of their academic programs as well as the learning 
environment with the purpose of satisfying the requirements of external QA. The latter, 
in contrast, is control-oriented because the objective is to make sure that the teaching 
quality of the institution under review complies with the academic standards 
recognized on the national level. The ultimate goal of EQA is to ensure accountability 
to stakeholders. With regard to International QA agencies, they are more rigid in their 
criteria of quality evaluation, as they check the findings of both the internal and 
external QA against their own international standards. The next step to consider is the 
methodology adopted in this research. 
 
METHOD: 
1. Research Design: The Qualitative Approach  

We collected data using a qualitative approach. This approach was the most 
revealing and appropriate in dealing with the complex nature of academic quality, as 
illustrated in the following paragraphs. 
A number of authors writing on research methodology have proposed a set of 
characteristics in relation to qualitative research, such as Bryman (2012) and Creswell 
(2014). These characteristics are outlined in Creswell (2014:185), and one of them 
may be briefly stated as follows: 
Qualitative researchers have to select a natural setting, in which they tend to collect 
data, and where participants experience the issue under study. In this research paper, 
which revolves around the central issue of internal quality assurance in Moroccan 
higher education, the natural site that has been chosen is a specific public university
This setting is the most appropriate context where professors, deans, presidents, and 
students are all concerned with teaching quality and performance excellence. 
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2. Qualitative Study of Interviews and Documents 
 An attempt was made to illustrate how the qualitative method contributes to 

effectively highlighting the issue of IQA in Moroccan public universities, based on two 
basic tools of investigation, namely, interviews and document analysis. This 
exploratory investigation used Moulay Ismail University (MIU) in Meknes as a 
convenient example. 
To begin with, some clarifications are needed with respect to some key concepts that 
guide this qualitative study, in particular: the approach to the topic, sampling, 
interviewing, and document analysis. We briefly illustrate these elements below. 
The topic of IQA in MIU falls within the scope of social sciences, as it deals with 
educational quality, an issue that concerns various components of society: students, 
parents, employers, QA officers, education authorities, etc. Given that this kind of 
subject can be properly evaluated only by “the educated community,” random 
sampling cannot be an appropriate choice to get the right information about academic 
quality in higher education. Thus, it is nonprobability sampling that comes into play 
when expecting accurate and satisfying responses about academic quality. 
At this point, it is worthy of notice that the sampling strategy used in the selection of 
respondents has features of three major types of sampling used in qualitative research, 
namely, convenience sampling, purposive sampling, and snowball sampling. The first 
category of samples, i.e., convenience sampling, “relies on available subjects—those 
who are close at hand or easily accessible” (Berg & Lune, ibid., pp. 50-51), as all the 
participants were selected from different institutions in MIU. Such a convenience 
sampling was useful for two reasons: first, the accessibility of selected respondents; 
second, the study was exploratory in nature. 
The sample of interviewees that has been carefully chosen in this qualitative study also 
has the characteristics of purposive sampling, based on some salient characteristics of 
the target population, which is the academic staff, and also the purpose of this 
research project, which revolves around teaching quality in public universities and how 
it is ensured. The deliberate choice of specific informants was due to some reasons, 
such as expertise in the domain, teaching experience, diversity of specializations, and 
reliability in giving insightful information about the issue under consideration. 
The third non-probability sampling strategy in the selection of informants has the 
characteristics of “snowball samples,” because the process consists of locating subjects 
with certain attributes, as those mentioned in the previous paragraph, and which are 
necessary in the exploration of this study. As noted by Berg & Lune, “Snowball samples 
are particularly popular among researchers interested in studying …sensitive topics, or 
difficult-to-reach populations” (p. 52). This is true in the case of the present research 
because the topic under examination is complex, sensitive, and requires respondents 
who are qualified in the area of higher education in general and QA systems in 
particular. The current 3D sampling strategy considers all these factors, focusing more 
on interview quality than quantity. 
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3. Some notes on interviews and document analysis 
Interviews 

As indicated previously, qualitative data collection was based on interviews and 
document analysis, two basic instruments of the  Let us briefly 
illustrate the characteristics of each of these tools separately. 
§ E-interviews: 
 With regard to the first instrument, it was conducted online by emails (henceforth 

), not face-to-face with participants. This traditional method, though it has 
some benefits because it is synchronic and provides additional nonverbal cues to 
understand the respondents’ reaction, is often demanding in terms of time and 
availability, among other constraints. On the contrary, e-interviews, which are an 
instance of recent methodological innovations in qualitative research, along with 
telephone and Skype interviews, among other online/digital tools, prove to be very 
practical nowadays when conducting qualitative studies. 
In effect, the usefulness of this type of interviewing lies in the fact that it solves the 
problem of time and distance for participants, some of whom are unwilling to accept 
the traditional face-to-face interview for different reasons. The choice of e-interviews, 
which are asynchronous, has the advantage of encouraging subjects to think carefully 
about -barreled questions (which require a simultaneous response to two issues 
in a single question) and complex questions that cannot be easily grasped in full by 
the informants unless they are rethought and given more time. 
To this end, some major focused open-ended questions have been prepared and 
intended to be answered in depth only by a selected group of teaching staff and 
through e-interviewing (Meho, 2006). More importantly, some of the questions 
addressed in the e-interview necessitate detailed information that cannot be drawn 
from questionnaires. Under this conception, I believe that the information obtained 
from the in-depth interviews provides more insights about the issues of academic 
quality and IQA in the institutions where they work. 
Next, we will quickly introduce the second tool of ‘document analysis’ that supported 
the results of the interviews and helped lay the groundwork for a possible IQA Model 
in Moroccan higher education, which we will discuss after describing and analyzing the 
data. 
 
Document Analysis 

According to Patrick Love (2013), “When conducting qualitative research in a 
collegiate environment with the goal of understanding something about student, 
faculty, academic, or administrative life, failure to include ‘document analysis’ may 
indeed be leaving a gap in the ability.” (p:99-112). This statement emphasizes the 
crucial importance of integrating documents in qualitative research so as to provide a 
solid foundation for the analysis. Reference can be made to the primary documents 
“where the author of the document is recounting first-hand experience with the 
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phenomenon of interest” (Merriam, 1998). The author describes documents as “a 
ready-made source of data” that is easily accessible” (p. 112). This is true in the case 
of official documents available, especially on websites in the form of reports or 
presentations displayed on web pages to be known by the public. 
The study of QA in higher education necessitates gathering any authentic information 
from recognized sources to give it more value and reliability. This observation is 
supported by the European Association for Quality Assurance in Higher Education 
(ENQA, 2010), stating that “QA in higher education usually depends heavily on 
different types of documents, ranging from policy papers, standards, and criteria, as 
well as guidelines, which are sometimes referred to as transparency tools” (cited in
Waheed, 2013). Using some available data from the NAEQA and ministerial reports is 
very useful for the purpose of cross-validation with data obtained from the interviews. 
Accordingly, the use of document analysis is strongly advocated in qualitative studies 
because it can safely “ground an investigation in the context of the problem being 
investigated” (Merriam, p. 126). Yet, one limitation of the documents to be analyzed 
was that “they are not developed for research purposes and therefore the information 
they offer may not be in a useful form” (p. 124). The researcher must reconstruct the 
text and extract the key information. Thus, having introduced the main elements to be 
used in this qualitative study, the discussion began with interviews, followed by 
document analysis. 
 
4. The Practical Part: 
Data description and analysis of e-interviews: 
We conducted e-interviews with seven (7) university teachers. The researcher 
believes that this group of informants is the most concerned with academic 
quality, so the choice was limited to them. Moreover, since the present 
investigation had an exploratory aspect, the e-interview was exclusively based on the 
academic staff. The participants display different characteristics that relate to age, 
gender, teaching experience, and diversity of specializations. The following diagram 
clearly illustrates this: 

Table 1: Distribution of interviewees per age, gender, specialization 
and teaching experience 

ID Age Gender Specialization Teaching experience 
Prof.1 65 Male English >35 yrs 
Prof.2 60 Male English >30 yrs 
Prof.3 50 Female English >25 yrs 
Prof.4 45 Female English >15 yrs 
Prof..5 40 Male French >10 yrs 
Prof.6 40 Female Economics >10 yrs 
Prof.7 45 Male Computer 

Sciences 
>15 yrs 
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We did not directly identify the institutions where informants work for the sake of 

anonymity. We addressed the seven (7) participants with interviews consisting of nine 
(9) questions. We sent them the questions via email at the same time we received 
their consent. The questions revolve around various challenging issues of great 
importance to the theme of the present study, which questionnaires cannot 
exhaustively address. For convenience, we repeat the three major research questions 
we outlined earlier: 

RQ1: Has your university, faculty, or department participated in quality assurance 
exercises, also known as institutional self-evaluation, in recent years? 

RQ2: How do you evaluate the quality of education in public universities in general 
and the effectiveness of the quality assurance practice in your faculty in particular? 

RQ3: To your knowledge, what models, methods, and procedures have been 
adopted to ensure the quality of academic offerings in Moroccan public universities? 
These questions were described and analyzed simultaneously in this order: 
 
Description and analysis of RQ 1: 

RQ1: Has your university, faculty, or department participated in quality assurance 
exercises, also known as institutional self-evaluation, in recent years? 
Most interviewees seemed to have no clear idea about this kind of information except 
Respondent 1: 
- Respondent 1: 

I am aware of this information. Institutional self-evaluation may have been carried 
out at the level of university, but I am certain that teachers were not involved, at least 
the teachers I know! Again, it's possible that an outside body or agency conducted the 
quality audit, but the teachers were unaware of it. 

The other respondents provided roughly the same answer by stating that 
institutional self-evaluation takes place in an informal way during the meetings held 
by the faculty council. 

This question represents the core of the research problem of the present study. We 
expected more information about the potential quality assurance practices 
implemented in public universities. Respondent 1 stated that, to his knowledge, 

His faculty does not appear to be actively involved in quality assurance exercises. 
Yet, institutional self-evaluation may have been carried out at the level of the 
university, while most teachers were not involved, which is ironic, since they are the 
first to be concerned in this issue. Their absence could be due to the fact that they are 
not officially required to attend meetings about QA. 

 The same respondent, who was more aware of different kinds of institutional 
evaluation from his discourse, said, “Quality evaluation could have been done by an 
external committee from the Ministry of Higher Education, but teachers had no idea 
about it.” 
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This implies that there may be no clear vertical communication between heads of 
institutions and the academic staff regarding internal quality assurance and the 
measures to be taken for its regular implementation. Interestingly, the other 6 
respondents followed the same line of reasoning regarding institutional self-
assessment, though their feedback was very brief. Given that no complete version of 
QA evaluation has been available, it can be inferred that public universities do not 
ignore quality assurance; it is dealt with based on National Pedagogical Norms. 
 
Description and analysis of RQ 2: 

RQ2: How do you evaluate the quality of education in public universities in general 
and the effectiveness of the quality assurance practice in your faculty in particular? 

Different interpretations of this question arise due to its complex structure. Only 
Respondent 1 gave a substantial answer 
- Respondent 1: 

Any evaluation like this requires the setting up and implementation of specific 
procedures, with the involvement of all stakeholders (teaching staff, administrative 
staff, and students), which, to my knowledge, has never taken place, systematically, 
in our institution. I prefer not to make any unfounded or unscientific value judgments 
in this regard, as I have never received an invitation to participate in such a process. 
         The other respondents contented themselves with short and conflicting answers: 
- Respondent 2 answered, ‘Not excellent.’ 
- Respondent 3: Scientific committees 
- Respondent 4: Periodic faculty council with heads of departments 
- Respondent 5: Je pense qu’il n’y a pas une évaluation systématique pour assurer la 
qualité dans notre faculté; il y a la qualité sur ‘‘papier seulement’’ !  
“I think there is no systematic evaluation of quality assurance practices in our faculty; 
there is quality on paper only!” 
- Respondent 6: ‘Bon, en général’ “Good, in general.” 
- Respondent 7: La qualité académique respecte les normes établies par 
l’établissement.  
            “Academic quality respects the norms established by the institution.”  
This question's phrasing appears ambiguous due to its multiple interpretations. But 
such divergence in reasoning was constructive. Respondent 1, for example, started by 
giving some valuable information about a sound evaluation of academic quality. 
According to him, for this evaluation to be accountable, it requires setting up specific 
procedures and involving three parties: the administrative staff, teachers, and 
students. But this operation has never taken place. Given that the respondent has 
never taken part in this process, he preferred not to make any unfounded/unscientific 
value judgments in this respect. 
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The other respondents proposed different answers: Respondent 2 was not satisfied 
with the quality of education in public universities and his institution. However, he did 
not provide an explanation for his dissatisfaction, suggesting that the quality of 
education, while not excellent, could still be good. The problem of giving short answers 
may not help the researcher reach a profound understanding of the issue, as suggested 
by Respondent 1 in his fairly explicit statement. Respondents 3 and 4 thought that 
they were asked about how evaluation takes place in public universities. They cited 
scientific committees and periodic faculty councils with heads of departments, 
respectively. According to them, this is the procedure followed in the task of quality 
evaluation. Nevertheless, their feedback was relevant to the extent that they were 
aware of some strategies adopted in public universities to manage academic quality. 
Respondent 5 denied the existence of any systematic procedure for quality evaluation, 
and according to him, there is no quality in reality; there is quality on paper only! This 
respondent provided negative feedback and seemed to converge with Respondent 1, 
who expressed the same attitude toward the procedure of quality evaluation in public 
universities. 
Respondents 6 and 7 redressed the balance with their counter-argument, as they were 
satisfied with the quality of education in their institutions (of economics and computer 
sciences). This paradoxical situation needs an explanation. A closer look at the 
specialization of the 7 informants might provide some clues about this dilemma. 
 
Description and analysis of RQ 3: 
RQ3: What models, methods, and procedures have Moroccan public universities 
adopted to ensure the quality of their academic offerings? 
Most respondents found this question challenging, as they didn't seem to understand 
it properly, with the exception of Respondent 1. The latter provided a satisfying answer 
to this issue when he stated with more confidence that: 
I am aware that Moroccan higher education has implemented measures to improve its 
teaching and assessment practices. But the top-down approach has made it 
impossible for qualified people to contribute to the process, which led to 
failure in most cases and disappointment for those who care about the 
future of the Moroccan university. 
This respondent proposed joint collaboration between educational executives and 
expert faculty members in all the steps taken for the proper management of higher 
education. The top-down approach creates resistance on the part of academic staff 
since they are not involved in the design of evaluation procedures, among other 
matters. 
 Respondent 2 answered the question with one word: Exams, while all the other 
respondents mentioned "continuous assessments’ and "exams" as standard 
procedures to ensure academic quality in public universities at the national level. 
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As can be seen from these divergent responses, there is no unified method of ensuring 
academic offerings, and some interviewees appeared to be dissatisfied with the current 
situation, as could be inferred from their short feedback. This problem has been 
overcome by the recent establishment of an official guide of quality standards by the 
NAEQA (2019) in coordination with university teachers to work out a unified and 
objective model to ensure academic quality in public universities at the national level. 
Against this backdrop, we have attempted to propose a tentative model of IQA 
evaluation. 
a. Document analysis: 

The documents mentioned in this study include the main source for the evaluation 
and quality assurance guide in higher education, which is available in its original Arabic 
version from 2016 and the updated version published in the official Bulletin in 2019, 
along with PowerPoint presentations and notes from educational leaders, and web 
pages about the latest quality standards from the NAEQA. Other secondary sources 
that were very useful include the ESG (2015), the UK Quality Code (2018), and other 
seminal works published by international experts in QA, as outlined in the theoretical 
framework. Such documents have been examined in depth and taken much advantage 
of in the analysis and interpretation of the interviewees’ responses as well as in the 
design of the proposed model of IQA evaluation in public universities. 
b. The proposed model of IQA evaluation in Moroccan public 

universities: 
The proposed model of the IQA system is tentative, but it constitutes a form of a 

‘strong’ recommendation that could be more inspiring to institutions, the academic 
staff, the NAEQA, and researchers in the domain of quality assurance. The abundant 
literature on QA systems worldwide primarily inspires this model. (See in particular 
ESGs, 2015; the UK Quality Code for Higher Education, 2018: www.qaa.ac.uk/Assuring 
Standards and Quality/What-is-quality). 

It is clear that a good evaluation of IQA in HEIs must align with certain common 
standards of academic quality to provide trustworthy information that can be accepted 
by national EQA and international QA agencies and organizations. Specifically, IQA 
requires the application of a systematic procedure in the process of assessment. Martin 
& Stella (2007:37) clearly articulate this idea: 

Internal quality assurance refers to the policies and mechanisms in an institution or 
program to ensure that it is fulfilling its own purposes and meeting the standards that 
apply to higher education in general or to the profession or discipline in particular. 

This quotation is quite revealing as it indicates that IQA does not operate ad hoc 
but rather is constrained by a set of standards and guidelines to be strictly followed by 
the evaluating committee. In line with the relevant literature, I admit that the process 
of undertaking IQA evaluation appropriately involves two stages: a) an annual 
assessment and b) a periodic review of academic programs. 
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The Annual Assessment: 
Public universities are required to undergo an annual self-assessment, involving 

academic programs. The latter have to be developed in line with the standards of the 
NAEQA while respecting some important elements that are necessary to undertake an 
annual IQA evaluation. The evaluation process crucially relies on these elements, which 
include the following six steps: 
1) A program specification document, which is required for all programs and is a major 
component of the program file. The program specification will show how the program 
design and details meet the quality assurance standards in higher education, as 
officially suggested by the NAEQA along with the Ministry of Higher Education. 
2) A course description of the subject with a clear and detailed study plan prepared by 
the teacher; 
3) Students’ course evaluation (survey); 
4) The teacher’s course evaluation, based on students’ assessment; 
5) A course file provided by the teacher, which includes all the activities covered in the 
classroom during a given semester; 
6) I am the Head of Program Evaluation. 

The office or unit in charge of IQA in public universities considers all these elements 
in the process of evaluation. The overall evaluation is eventually submitted to the 
Dean/Director for perusal. 
 
Periodic Review of Academic Programs: 

This periodic review takes place within the institution. It aims to examine and 
evaluate the program’s academic provision, the quality of the teaching-learning 
process, the experience of the students, the strengths and weaknesses of the program, 
and any relevant challenges and priorities that need to be settled. The ultimate goal is 
to make sure that the academic programs of public universities match with predefined 
standards. Interestingly, public universities are required to implement a regular self-
assessment strategy to maintain objectivity and transparency. The periodic review 
adheres to four standards that pertain to the academic program, students, faculty 
members, facilities, and learning resources. 
The Periodic Review of Academic Programs takes these standards as a means of 
evaluation, making a distinction between the different variables that contribute to IQA. 
The operation involves a self-study activity performed by faculty members, students, 
and directors/coordinators of the program. With the assistance of an evaluation 
committee, the chair of IQA in particular carefully examines such activities and ends 
up with a general evaluation of all programs. The chair also submits a detailed 
evaluation report on all academic programs to the head of the institution (Dean/Vice 
Dean/Director). The overall IQA evaluation will ultimately be subject to external QA 
assessment. Next, we will focus on other related recommendations, implementations, 
and limitations of the study. 
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5. Recommendations, implications, and limitations of the study: 
Recommendations 

There are three main recommendations that are worth suggesting: 
Firstly, there is a need to set up an independent office or unit that is exclusively 

responsible for the regular management of IQA at the institutional level, as required 
by the NAEQA (see Quality Standards, 2019). The head of the institution and his vice 
deans will select a committee to run the unit. The committee consists of members 
from the academic staff that represent different departments, in addition to a few 
members from the administration who know about quality assurance. A senior 
professor, highly qualified in teaching quality and QA management, should chair the 
committee. 

Secondly, the key to success for the implementation of IQA involves the need to 
establish an independent unit in charge of transmitting information of different types 
and the availability of the internet to assure a strong communication network in the 
institution, where all the academic staff are always in direct contact with the 
administration and the office of IQA. 
 
Some implications 

The main implications that could be drawn from the above discussion include the 
following: 

- First, quality in public universities is difficult to define and measure; quite 
related to this point is the difficulty in delimiting the scope of QA. The 
evaluation of QA heavily relies on the chosen definition of "quality". Besides, 
different stakeholders have different objectives to attain.  

- The second implication is that without the support of heads of university 
institutions for the academic staff, IQA in teaching and learning is unlikely to 
be undertaken properly. This implies that the deans/directors of their schools 
should give faculty members due appreciation. 

- The third implication involves the academic staff, who have to participate 
actively and regularly in the fulfillment of IQA evaluations regarding their 
programs. 

 
Limitations of the study 

The present research was exploratory, and the results were not expected to be 
conclusive; hence, they could not be generalized to other public universities. Moreover, 
two other limitations are worth pointing out: human and physical: the target population 
that was selected for e-interviews was limited to seven participants and to one public 
university only. Therefore, there is an urgent need for coordination of the academic 
staff from all Moroccan universities to devise a unified model of IQA evaluation to be 
officially adopted by public universities and institutes regardless of their differences in 
programs and missions. 



89
  

 
 

6. Conclusion: 
Before setting up a tentative model of how to undertake IQA properly, it was shown 

that it is difficult to define “quality,” which is relative. Additionally, it was pointed out 
that the scope of QA evaluation depends on the adopted meaning of "quality" as well 
as the nature of the institutions and their missions. Equally important is the 
responsibility of the academic staff to participate actively in the implementation of IQA. 
Thus, the ultimate goal of this paper has been to highlight the importance of setting 
up a model of IQA evaluation in public universities so as to ensure accountability. To 
achieve this, we have tried to suggest a basic model of QA for the institution, as it is 
required for improving programs, assessing academic performance, and for outside 
evaluations by the NAEQA and international QA agencies and organizations. 
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Predicting self-efficacy through self-regulation skills 

among university students in the Sultanate of Oman 

 

Abstract: 
The aim of this study is to measure the level of Self-Regulation skills and Self-Efficacy among 
university students, also determining the possibility of predicting Self-Efficacy through 
students' Self-Regulation skills. The study followed the descriptive analytical predictive 
approach, on a sample of (1012) bachelor's degree students in public and private universities 
and colleges in the Sultanate of Oman. Where the Self-Regulation skills scale - prepared by 
the researchers - was applied, and the Short Self-Efficacy Scale (developed by Chen et al., 
2001), and translated by (Al-Saudi, 2023) were used for data collection. The results of the 
study found that the Self-Regulation skills of university students were moderate, while Self-
Efficacy was moderate. The results of the study shows that Self-Efficacy can be predicted 
through students’ Self-Regulation skills. The more Self-Regulation skills increase, the greater 
the level of Self-Efficacy among students. 

Keywords: : Self-Regulation skills, Self-Efficacy, university students. 
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The Degree Of Inclusion of Artificial Intelligence Concepts In 
Mathematics Curricula At The Basic Education Stage And 
Mathematics Teacher Preparation Curricula at Jordanian 

Universities 
Suhair Mahmoud Jamil Salah (1, *) 

 

Abstract: 
This study aimed to explore the reality of incorporating artificial intelligence concepts into 
mathematics teacher training curricula at Jordanian universities. This was done in light of 
analyzing the content of basic education curricula and university courses in mathematics 
teacher training programs. The importance of the study stemmed from the need to align 
teacher training programs with contemporary technological developments, particularly artificial 
intelligence, which has become an educational tool and a growing field of knowledge in modern 
education systems. The study relied on a descriptive quantitative approach, specifically content 
analysis, which is considered an appropriate method for investigating the extent to which the 
targeted concepts are included in educational materials. Two samples were selected for the 
study: a sample from basic education curricula, represented by mathematics textbooks for the 
sixth and seventh grades in Jordan for the 2024/2025 academic year; and a sample from 
mathematics teacher training programs: represented by the content of university courses from 
three Jordanian universities. The analysis results showed that AI concepts are still only partially 
included in basic education curricula, with the overall inclusion rate reaching approximately 
5.40%, primarily in the field of "Data Analysis and Structuring." In contrast, teacher 
preparation curricula showed relatively higher inclusion rates of 10.97%, particularly in 
technical courses such as "Computer Applications" and "Introduction to Artificial Intelligence." 
The results reveal variations in the level of inclusion of concepts between courses and fields, 
indicating the absence of a comprehensive and integrated strategy for integrating AI into the 
educational system, whether in general education or teacher preparation programs. The study 
recommended updating curricula and educational and specialized curricula to enhance the 
readiness of future teachers to keep pace with technological developments and employ AI 
tools in modern learning environments. 

Keywords: Artificial Intelligence, Mathematics, Mathematics Teacher Preparation, Content 
Analysis 
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The level of technological acceptance of artificial intelligence 
applications in teacher preparation programs at university 

education in Ma'an Governorate 
 

Juman Ghaleb AL-Shawish (1) 

Abstract: 
The study aimed to investigate the impact of using artificial intelligence applications on 
improving the educational process, and the extent to which teachers in university teacher 
preparation programs at the College of Science accept these applications based on variables 
such as gender, academic year, and training courses. The study adopted a descriptive 
analytical approach and used a questionnaire consisting of multiple dimensions: expected ease 
of use and behavioral intentions. The sample included a number of students from the College 
of Science enrolled in teacher preparation programs in Ma'an Governorate, who were randomly 
selected. The results showed a neutral trend toward accepting artificial intelligence 
applications, with no statistically significant differences between the responses of teacher 
educators attributed to academic year, gender, or the number of training courses. The study 
recommended strengthening vocational training programs related to artificial intelligence 
technology, providing a supportive infrastructure, and integrating these technologies into 
curricula to improve the quality of education. It also encouraged innovation and conducted 
further future studies.  

Keywords: artificial intelligence, acceptance level, science, teacher preparation programs, 
university education. 
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The Reality of University Policies Related to Quality of Education 

and Their Impact on the Mental Health of Students from the 
Perspective of Hashemite Jordanian University Students 

 
Diala Ahmad Hasan Altarawneh (1, *) 

Abstract: 
The study aimed to identify the reality of university policies related to the quality of 
education and their impact on the mental health of students in Hashemite Jordanian 
universities. The study adopted the descriptive analytical approach. A stratified random 
sample of (420) male and female students was selected from all Jordanian universities 
during the second semester of the 2024/2025 academic year, including both public and 
private universities. 

The study findings revealed that students perceive the current state of university policies 
related to educational quality as moderate overall, with mean scores ranging between 3.17 
and 3.42. The domain of “fairness in academic evaluation” ranked highest, reflecting 
students’ awareness of the importance of fair assessment in enhancing their sense of justice. 
Meanwhile, “university administration responsiveness” ranked lowest, indicating a weakness 
in communication and interaction channels between students and university administration. 

The results also indicated statistically significant differences across all items, suggesting that 
university policies related to educational quality have a significant impact on students’ mental 
health. Furthermore, statistically significant differences were found based on the variables of 
gender and academic year, in favor of female students and first-year students, indicating 
that these groups are more sensitive to the effects of university policies on mental health. 
However, no statistically significant differences were found for the variables of university 
type or academic major. 

Keywords: University policies, quality of education, mental health. 
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